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Abstract: There is robust evidence supporting the positive impacts of the arts on health and 
wellbeing; however, researchers suggest that the poorest in society are significantly less likely to 
engage with the arts than the wealthy. In this article, we describe a creative, community-university 
partnership between the Hangleton & Knoll Project and the University of Brighton, where we aimed 
to investigate and tackle this "participation gap." Using the participatory arts-based method of 
collaborative poetics, we found that, contrary to claims in the literature, local residents valued and 
engaged with a wide range of art forms; however, their access to the arts was limited by issues 
including money, travel and illness. By communicating these findings creatively to a broad range of 
stakeholders, we were able to stimulate greater investment in the arts locally, with steps taken 
towards the establishment of a dedicated community arts venue. In this article we reproduce some 
of the arts-based outputs we created, using these to criticize the reductionist understanding of the 
arts that lies beneath "participation gap" claims and to demonstrate the enormous potential that can 
be unlocked when universities and local communities collaborate creatively as equal partners.
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1. Introduction

Inequalities in health and wellbeing across different socio-economic groups are 
now well established (MARMOT et al., 2010), as are the widespread benefits of 
the arts on individual and collective health, wellbeing and flourishing (see e.g., All-
Party Parliamentary Group on Arts, Health and Wellbeing, APPGAHW, 2017; 
COHEN et al., 2006; FANCOURT & FINN, 2019). It is commonly argued, 
however, that people from lower socio-economic status groups participate 
significantly less in the arts than do those from high socio-economic status 
groups (e.g., APPGAHW, 2017; NEELANDS et al., 2015). Authors who have 
contributed to this "participation gap" literature have argued that individuals from 
lower social status backgrounds have disproportionately low engagement in the 
arts, either because they do not see how the arts are relevant to them or because 
they are unable to access them. This suggests that it is important to encourage 
and support these communities to participate in the arts, and to better understand 
the positive outcomes of arts engagement. [1]

Although we can see the merits of this argument, we believe that this is a partial 
picture set in overly simplistic tones. It does not fully reflect our experiences 
amongst the members of these communities with whom we live, work and 
socialize. Rather, in our work and personal lives within economically-deprived 
communities, we have encountered again and again a true passion for the arts 
and a strong understanding of the value of arts engagement. Yet we are also well 
aware of the paucity of arts provision in these communities. For Nicole, this is an 
immediate and pressing issue within the context of her work in Hangleton and 
Knoll, an economically-deprived area in the East of England. [2]

These observations led us to form a community-university research partnership 
between the Hangleton & Knoll Project (HKP) and the University of Brighton. 
Using the method of collaborative poetics (CP), we worked with one another and 
with local residents to understand more about how local people understand and 
engage with the arts, and to agitate for greater support for the arts locally. CP is a 
participatory arts-based research method, in which researchers, artists and 
community partners collaborate as a "research collective," using the arts (and 
particularly poetry) to explore and communicate their lived experiences 
(JOHNSON, CARSON-APSTEIN, BANDEROB & MACUALAY-RETTINO, 2017; 
JOHNSON et al., 2018). We found that CP offered an accessible and creative 
approach which reflected and honored both the project focus and the great value 
that the arts hold for co-researchers. Participatory arts-based research further 
enabled us to work with co-researchers to foreground the voices of local 
residents and to communicate our findings in an impactful way to local 
stakeholders. This has led to substantive moves to improve access to the arts 
locally, and demonstrates the enormous potential that can be unlocked when 
universities and local communities work together creatively as equal partners. [3]

In this article, we begin by reviewing literature on the health and wellbeing 
impacts of the arts, and on the participatory gap in arts engagement. We then 
describe the methodological approach used, and locate our work within literature 
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on community-university partnerships, arts-based research and participatory 
research. Finally, we consider our research findings and impact in the light of this 
literature. [4]

2. Arts Impacts Across the Population: Health, Wellbeing and 
Inclusivity

"Art" is often used as a proxy for visual arts like painting, drawing and sculpture. 
The "arts," however, can be applied to a much wider range of creative pursuits, 
including dance, literature, theater, music and crafts. We follow the All Party 
Parliamentary Group on Arts, Health and Wellbeing (APPGHAW, 2017) in 
adopting the latter, broader definition. The inclusion of crafts here gestures to an 
understanding of the arts as spanning beyond an elite notion of "high" art or big 
"C" creativity created by and for those rich in cultural capital, to incorporate a 
more accessible, everyday or small "c" creativity (see KAUFMAN & BEGHETTO, 
2009 on different types of creativity). This brings into scope such diverse creative 
pursuits as textiles, comic making, culinary arts and even gardening. [5]

There is a wealth of evidence that the arts impact wellbeing and healthy 
development across the lifespan, as demonstrated in several recent high profile 
meta analyses and reviews. These reports have indicated that artistic and cultural 
engagement can reduce medication use and visits to doctors (APPGAHW, 2017; 
BIRCHALL et al., 2018; COHEN et al., 2006; FANCOURT & FINN, 2019); 
moderate symptoms in chronic health conditions, including diabetes, dementia, 
stroke and respiratory disease; decrease mortality rates; reduce pain and fatigue; 
and increase healthy behaviors (APPGAHW, 2017; FANCOURT & FINN, 2019). 
Furthermore, arts and culture can enhance wellbeing across a range of 
dimensions, strengthening individuals' sense of self-worth, self-confidence, self-
esteem and positive emotional expression/regulation, and reducing 
incidences/severity of depression, anxiety, stress, loneliness and suicidal ideation 
(APPGAHW, 2017; BIRCHALL et al., 2018; COHEN et al., 2006; FANCOURT & 
FINN, 2019). Beyond basic mental and physical health, arts and culture can 
enable people to flourish, providing meaning, purpose and joy (NEELANDS et al., 
2015). The arts can thus be considered as social determinants of both physical 
and mental health. [6]

Scholars have proposed a wide range of different mechanisms through which the 
arts might produce these health and wellbeing impacts. Some of these 
mechanisms focus on individual impacts that could derive from solitary artmaking. 
These include: increased self-efficacy and mastery of the environment 
(APPGAHW, 2017); enhanced self-esteem and confidence from creative 
accomplishment (APPGAHW, 2017; PATTERSON & PERLSTEIN, 2011); 
building "cognitive reserve" to protect against later cognitive decline 
(PATTERSON & PERLSTEIN, 2011); stimulation of the senses and imagination 
(FANCOURT & FINN, 2019); providing meaning (BIRCHALL et al., 2018); and 
strengthening resilience (ibid.). Other proposed mechanisms, however, are 
associated with groups/communities coming together for collective artmaking. 
These include: providing opportunities for social interaction and tacking social 
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isolation (APPGAHW, 2017; FANCOURT & FINN, 2019; PATTERSON & 
PERLSTEIN, 2011); the development of social skills and networks (APPGAHW, 
2017); developing a sense of belonging (BAKLIEN, 2000); and enhanced 
empathy for self and others (EWBANK, 2020). [7]

Furthermore, there is evidence that collective arts activities can support 
community wellbeing, cohesion and development.1 Art in this context can be used 
to teach tolerance and the value of diverse perspectives, stimulating empathy and 
understanding, encouraging dialogue and connecting communities across race, 
class and gender lines (SCHER, 2007). Collective artistic engagement can 
reduce social isolation, facilitate group working and prosocial behavior, 
strengthen interpersonal relationships, build trust, and create a sense of 
belonging (APPGAHW, 2017; BIRCHALL et al., 2018; FANCOURT & FINN, 
2019). It can facilitate a sense of agency and community, supporting communities 
to develop "narratives of action in response to social change" (MULLIGAN, 
SCANLON & WELCH, 2008, p.50; see also NEELANDS et al., 2015; SCHER, 
2007). [8]

Artists and community workers have long known about, and capitalized on, these 
widespread benefits. Their work has covered multiple different models and an 
array of allied terminology, including "community arts," "socially-engaged art," 
"community-based arts initiatives," "participatory arts-based research,” and "arts 
activism" (e.g., LEE et al., n.d.; SOHN & BAKER, 2016). While there are many 
differences between the philosophical/theoretical groundings and practices of 
these approaches, they share in common a desire to work collaboratively, 
creatively and artistically with communities in order to explore, communicate and 
address issues that are important to members of these communities, and a belief 
that the collaborative art-making process is at least as important as the 
"products" created. [9]

Access to the arts is not equal across all social groups, however. Instead there is 
a widely acknowledged "participation gap" (APPGAHW, 2017; BIRCHALL et al., 
2018; NEELANDS et al., 2015), where people in lower socio-economic status 
groups, living in economically-deprived areas, with lower educational levels, with 
disabilities, and from minority ethnic backgrounds are reported to be less likely to 
engage in arts and cultural activities (APPGAHW, 2017). The 2015 Report by the 
Warwick Commission for the Future of Cultural Value threw this disparity into 
stark relief. Concentrating on engagement with "high" art, NEELANDS et al., 
(2015, p.33) noted that between 2012 and 2015 the most wealthy, most highly 
educated and least ethnically diverse 8% of the U.K. population accounted for at 
least 28% of theater visits, 44% of attendance at live music events and 28% of 
visits to visual art exhibits. [10]

NEELANDS et al. observed that socio-economic status, professional occupation 
and university education are the strongest predictors of cultural engagement in 
Britain. Furthermore, the authors argued that children from low income/low 

1 Here, we understand "community" in broad terms, in relation to shared geographical location, 
identity and/or interest. 
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educational attainment families are less likely to participate in arts or cultural 
activities, be employed in cultural and creative industries, or have parents who 
value or identify with publicly-funded arts and cultural provision. As they noted, 
this gap between those from more wealthy/high social status groups and 
poorer/low social status groups is only increasing in the U.K. with austerity, and 
actions such as the closing of many public libraries. [11]

This participation gap is particularly poignant since those groups who are 
reported as engaging least with the arts and culture are also those who have the 
most to gain in terms of their health and wellbeing impacts. Children from lower 
socio-economic status groups, for example, have reduced life expectancy, and 
greater incidences of mental health diagnoses, respiratory diseases, stroke, 
obesity and heart disease than those from wealthier families. Indeed, the U.K.-
based Marmot Review noted gaps between rich and poor of an average seven 
years' life expectancy and seventeen years' disability-free life expectancy 
(MARMOT et al., 2010). [12]

3. Arts and Community in the Hangleton and Knoll Area

In the current study, we sought to illuminate and address these inequalities in arts 
access in an economically-deprived area in the east of England, Hangleton and 
Knoll. The Hangleton and Knoll ward is made up of four estates with a total 
population of approximately 15,000 across 6,142 households. There is a greater 
than national average number of both children/young people (under sixteen years 
old) and older people (sixty-five and over) in the area (Brighton and Hove 
Community Insight Data, cited in Hangleton & Knoll Project, HKP, 2018, p.17). 
32% of local people aged sixteen to seventy-four are in full-time education2 and 
27% of adults have no formal academic qualifications (ibid.). The ward has high 
levels of economic deprivation. On the Knoll estate, for example, 24% of children 
are classed as living in poverty and 21% of people have a life-limiting long term 
illness (ibid.). It is important to recognize, however, that while some areas of the 
ward are ranked amongst the most deprived 10-20% of neighborhoods nationally, 
other areas are not considered to be economically-deprived (Oxford Consultants 
for Social Inclusion, OCSI 2020a, b). Furthermore, despite the high levels of 
overall economic deprivation, approximately 86% of local residents have reported 
feeling "satisfied with their neighbourhood" (OCSI, 2020a, p.2, 2020b, p.2).3 [13]

Hangleton and Knoll lies within the district of Brighton and Hove. The district as a 
whole has a thriving cultural sector, with over sixty festivals a year that are either 
arts-centered or have a notable artistic component, and multiple arts programs, 
companies and venues (BIRCHALL et al., 2018). According to the recent 
"Brighton and Hove Economic Strategy" report (cited in BIRCHALL et al., 2018, 

2 In the U.K., full-time education is defined as "more than an average of 12 hours a week 
supervised study or course-related work experience" [https://www.gov.uk/child-benefit-16-19 
[Accessed: June 16, 2021].

3 These data are taken from the Place Survey, which ran nationally until 2008. Unfortunately, no 
more recent data are available; however, partners at HKP have noted that these high levels of 
self-reported community satisfaction reflect their experiences of working with the local 
community in more recent years.
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p.14), Brighton and Hove has "five times as many jobs in the performing arts, 
twice as many in video/film production, and over four times as many in artistic 
creation compared with the national rate" (ibid.). Researchers for the Active Lives 
Survey (2015-2017) meanwhile, found that 73% of Brighton and Hove city 
residents had engaged in arts activities three or more times over a twelve month 
period, compared to a national average of just 50% (p.12). [14]

Within Hangleton and Knoll, however, arts engagement is reported to be 
significantly lower. BIRCHALL et al., for example, noted that fewer than 15% of 
local residents booked tickets for Brighton Dome or the high profile Brighton 
Festival in 2017 to 2018. This low rate is similar to other economically-deprived 
wards in the region and contrasts notably with the 43% of residents booking from 
within the central Brighton area. BIRCHALL et al. highlighted cost, distance, lack 
of time and lack of interest as key reasons for this disparity. These figures, 
however, obscure the presence of numerous arts activities, groups and events in 
Hangleton and Knoll, including a program of resident-led activities aimed at the 
over fifties (such as "Sing for Better Health," "Crafty Adults" and "Men in Sheds") 
and a program of activities for multi-cultural communities (such as "Bollywood 
Dancing," the "Egyptian Coptic Christian Association String Art" group and a book 
club). Between May and July 2021, these groups ran a total of fifteen weekly 
sessions across twelve different activities.4 Another local arts activity of note is 
the "Our Place" arts festival. Our Place (formerly "Your Place") was established 
as a response to Brighton Festival 2017's Guest Director Kae (then Kate) 
TEMPEST's call to take Brighton Festival out into surrounding communities at no 
cost to local residents. It now runs annually as part of the Brighton Festival 
program in May, as a partnership between the local community, HKP, and 
Brighton Dome and Festival. [15]

4. The Current Project: Forging a Community-University Partnership

The spark for the current study was ignited when the second author approached 
the University of Brighton to form a partnership to enable HKP staff and 
volunteers to understand more about local people's engagement with the arts and 
to agitate for greater support for the arts locally. The impetus for this came from a 
funding call released by the University's Community University Partnership 
Program (CUPP), in response to a successful U.K. Research and Innovation 
grant bid. CUPP was established in 2003 with funding from Atlantic 
Philanthropies and has been funded by the University of Brighton since 2006, 
with the aim of developing and promoting impactful and sustainable university-
community engagement. Staff at CUPP seek to connect university and 
community partners and nurture the development of these partnerships in 
mutually-productive relationships (FOX, in press). To date, they have worked with 
over 150 academics, 3000 students and 500 community partners (UNIVERSITY 
OF BRIGHTON, n.d.) and received seven inter/national awards (FOX, 2020). [16]

4 See https://www.hkproject.org.uk/docs/news/2021-04-29-HK50+Activities-May21toJuly21Covid-
19Offer.pdf on the over fifties program andhttps://www.hkproject.org.uk/docs/news/2021-04-29-
MulticulturalActivitiesLeafletSummer2021.pdf on the multicultural program [Accessed: June 8, 
2021].
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The current project was funded as part of CUPP's Ignite program, a twelve month 
incubator project to develop new partnerships and support co-production between 
the university and community organizations (FOX, 2020, in press). The program 
funded seven projects which were co-led by university-based researchers and 
community organizations, and underpinned by a social learning space 
(WENGER-TRAYNER & WENGER-TRAYNER, 2020) where partners met to 
network, share learning and develop ways of working collaboratively. [17]

4.1 Community-university partnerships: Principles and practice

FACER and ENRIGHT (2016, p.50) defined community-university partnerships 
(cups) as "a relationship in which anyone from the community who is not at the 
university collaborates in some shape or form with someone from the university 
who acts as a member of the university and not as a citizen in some other 
capacity." Partnerships are typically between university researchers and 
community groups, voluntary organizations or other, third sector bodies. 
Community here is understood as something of an ideological construct, 
representing "a desire to live and work together for mutual benefit, rather than for 
the enrichment or accumulation of power by a few in society" (WARD, BANKS, 
HART & PAHL, 2019, p.203). This lends itself to a focus on social justice and 
transformation which is characteristic of cup work. Those working in cups seek to 
effect this social transformation by enhancing capacity within the community, 
empowering citizens and/or modifying social structures (RODRIGUEZ & 
MILLICAN, 2007). [18]

Collaboration in cups is envisaged as occurring through mutually-beneficial 
partnerships, underpinned by co-production and skill/knowledge exchange. The 
research impact, in turn, derives from this synergy, rather than any one, single 
contribution to the partnership. This model thus challenges the common tendency 
to position community members as passive research subjects or recipients, 
repositioning them instead as active partners who can add considerable value 
across research, teaching and enterprise, providing practical knowledge and 
intimate understandings of communities, facilitating access to marginalized 
groups, and enriching ecological validity and research impact (MARTIKKE, 
CHURCH & HART, 2019). [19]

Co-production can occur in conversations and other interactions, as well as in the 
production of research objects. Indeed, as SIRY, ALI-KHAN and ZUSS (2011, §1) 
have observed, "at every level knowledge that is co-produced is lived and felt." 
Accordingly, proponents of cups parallel community arts participants in valuing 
processes/practices at least as much as products/outputs. In this context, 
relationships between partners become foregrounded (HART, MADDISON & 
WOLFF, 2007) and research can be understood as a relational praxis (VAN 
KATWYK & SEKO, 2017). Successful relationships, and thus successful cups, 
rely upon partners trusting one another, sharing a vision for the project, and 
taking power sharing seriously (MILLICAN, NUNN & FOX, 2007; STRAND, 
CUTFORTH, STROECKER, MARULLO & DONOHUE, 2003). [20]

FQS http://www.qualitative-research.net/



FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

True co-production is, however, relatively rare in practice. Indeed, both academic 
and community partners have voiced concerns that partnership is often merely 
given "lip service" to in order to meet national and institutional research agenda 
or funding body criteria (MARTIKKE et al., 2019). Nonetheless, the past five 
years have seen an increasing number of U.K.-based university staff adopting 
community engagement and partnership approaches. The SEE Changemaker 
Network, for example, includes some thirty U.K. universities that share an interest 
in impactful social innovation and entrepreneurship (FOX, 2020). Conversely, 
there is a burgeoning desire amongst communities to contribute to academic 
knowledge production (FACER & MCKAY, 2018). In line with this, there has been 
a notable, global increase in cross-sector partnership working in recent years 
(MARTIKKE et al., 2019). [21]

4.2 Finding our feet: Defining the terms of the current partnership

As noted previously, this research project was instigated by HKP in response to a 
funding call from the University of Brighton's CUPP. This initiation from within the 
community meant that we avoided a common challenge of participatory and cup 
research—that of igniting interest within the target community and recruiting 
sufficient co-researchers from within it (see, for example, VAN DER VAART, VAN 
HOVEN & HUIGEN, 2018). CUPP then brokered a partnership between HKP and 
the first author, and the funding bid was developed collaboratively. The project 
was thus co-produced from the outset. This enabled both partners to ensure that 
the work was closely aligned with their respective agendas and commitments. 
FOX (2020, in press) and others have argued that this mutual closeness of "fit" is 
vital to the success of cups in a context where individuals from both domains are 
expected to produce ever greater impact/outputs with ever-dwindling time and 
resources. [22]

This close pattern of partnership working continued with the remainder of the 
"research collective."5 Thus, while the university and community leads (the 
authors of this article) determined the overall shape of the project, this was 
refined, adapted, enacted and acted upon in collaboration with the whole 
collective. One of the first actions we undertook as a collective was to define two 
research questions, namely: 

1. How do local residents understand and engage with the arts? 
2. How can we increase opportunities for local residents to engage with the 

arts?6 [23]

In the research described here, we focused on the first of these two questions, 
since it was clear that our findings regarding this would determine the shape, 
5 "Research collective" is a term used in collaborative poetics to refer to the team that designs 

and carries out the research. This team includes academic researchers, community 
researchers, and often also artists. The term references both the artistic focus of this 
methodological approach and the horizontal power structure within the research team, where 
each member participates as an equal status co-researcher.

6 "Engagement" here is understood to include both attendance at arts events and participation in 
arts activities (FANCOURT & FINN, 2019).
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direction, and indeed necessity, of any research addressing the second. Thus, in 
investigating this first question, we were able to gain some insight into the 
second. Furthermore, as will be discussed, we were also able to support 
outcomes which spoke to this latter question. [24]

5. Method 

5.1 The collaborative poetics approach

The collaborative poetics (CP) method was founded by Helen, the first author, at 
McGill University's Participatory Cultures Lab in 2016. The approach is described 
briefly here and in greater depth in JOHNSON et al. (2017, 2018). CP is located 
within participatory approaches on the one hand and the broader field of arts-
based research on the other. Arts-based research incorporates a wide array of 
approaches which draw from the arts as tools for data collection, analysis and/or 
dissemination (LEAVY, 2009). These innovative methods stretch the bounds of 
the traditional academic form, with "outputs" ranging from poetry books and 
novels to theatrical performances, films and interactive websites (see JONES et 
al., 2008 for some excellent and wide-ranging examples). This opens up social 
scientific knowledge to larger and broader audiences, exposing them to 
something which is more accessible, playful, emotional, embodied, meaningful 
and, above all, human than the typical academic output (JONES, 2006). 
Arguably, such innovative forms of representation have the ability not just to 
convey knowledge differently, but to express different kinds of knowledge that 
cannot be represented adequately through other means (EISNER, 2008). 
Furthermore, they offer a means for researchers to reconnect with their data and 
their emotional responses to these, and arguably to decentralize dominant 
Western epistemologies (VAN KATWYK & SEKO, 2017). [25]

CP draws specifically on the arts-based research methods of poetic inquiry (e.g., 
FAULKNER, 2020) and autoethnography (e.g., CUSTER, 2014; ELLIS & 
BOCHNER, 2000). It takes from poetic inquiry the use of poetry as a research 
tool, and from autoethnography a focus on personal experiences to describe and 
transform the world. Co-production with research participants (and artists) allows 
these features to be combined and strengthened. Accordingly, community 
researchers are understood in CP as equal status co-researchers with the power 
to shape a study's design, conduct and outputs. This means that community 
researchers can benefit, not only from research outputs, but also the skills, 
knowledge and sense of power/authority they gain from contributing to the co-
production of these outputs. This participatory approach allies to the cup model, 
seeking to address power inequalities between researcher and researched, and 
empower community co-researchers to make meaningful changes within their 
communities (FREIRE, 1997 [1971]; KAGAN, BURTON, DUCKETT, LAWTHOM 
& SIDDIQUEE, 2011; PARK, 1993). [26]

CP researchers seek to facilitate social change by building critical (or social-
justice based) resilience within communities. In doing so, they draw on the power 
of arts-based and creative research methods to build community resilience by 
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providing new ways of understanding lived experiences, new ways of knowing 
and sharing knowledge, and a means of contributing to community action (VAN 
DER VAART et al., 2018). Critical resilience is a response to the more 
mainstream, individualistic ("bootstrap" or deficit) model of resilience, which has 
been criticized for focusing on individuals' ability to thrive in the face of adversity, 
consequently overlooking or even reinforcing the structural inequalities which give 
rise to this adversity in the first place (HART et al., 2016; TRAYNOR, 2018). 
Proponents of critical resilience criticize the individualistic focus of this deficit 
model, while seeking to preserve the rhetorical power and theoretical/practical 
efficacy of the concept of resilience. Rather than reducing social and structural 
issues to individual deficits, as per the mainstream, neoliberal model, critical 
resilience scholars acknowledge systemic/structural inequalities, and reposition 
resilience as the basis for activism and social change. In addition (and in contrast 
to the neoliberal model), they understand resilience as something which can be a 
feature of groups, communities and systems, rather than just of individuals. 
Interventions based on critical resilience are thus used to promote psycho-
political literacy, educate people on how to overcome oppression, and empower 
them to tackle inequalities (HART et al., 2016). [27]

5.2 Backstage: Forming the research collective and design

The research collective for this study was formed of the academic and community 
leads (this article's authors), seven local residents (the Our Place festival steering 
group), and a representative of local arts organization Brighton People's Theatre. 
Resident co-researchers had been working with one another and with the 
community lead as part of the festival steering group for between one and two 
years prior to this research. They were offered the opportunity to participate via 
email, and verbally in a steering group meeting. All group members chose to 
participate. Co-researcher contributions were acknowledged through one-off 
voucher payments. The research collective was also given a group budget of 
£400, and each member was provided with a copy of the "Collaborative Poetics 
Resource Pack" (JOHNSON et al., 2019), which includes guidance on carrying 
out CP research and a selection of arts-based research activities.7 [28]

The collective members were trained in CP during two workshops at a local 
community center. In the first workshop, the CP approach and resource pack 
were introduced. In the second, the group consolidated its mission as a collective, 
defined the research questions, discussed research ethics, and sketched out a 
research design. Co-researchers participated in several creative activities during 
these workshops and their subsequent work together, following steps outlined in 
the resource pack. These activities were used to define the group's principles and 
research focus, build positive working relationships within the collective, 
investigate co-researchers' values and understandings around the arts, and learn 
about CP practice. We describe examples of two such activities below. [29]

7 The pack and accompanying audio-visual resources are available online at: 
http://blogs.brighton.ac.uk/collaborativepoetics/resources/ [Accessed: June 8, 2021].
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5.2.1 The manifesto

CP is an ideological method underpinned by the shared values of a research 
collective. The development of a group manifesto (or statement of aims) can 
prove valuable in helping a collective explore, articulate and communicate these 
values, cement its vision and strengthen its working relationships. In this 
research, co-researchers were introduced to the idea of a manifesto in the first 
workshop and shown the CP manifesto by way of an example. They were then 
given a series of prompts, for example: "Our work as a group is ..." and 
"everything we aim to do is ..." and asked to bring their responses to these 
prompts to the next workshop (see JOHNSON et al., 2019 for the manifesto and 
full list of prompts). In workshop two, these responses were discussed and used 
to agree a manifesto. Manifestos are public documents, designed to 
communicate a group's identity and aims to others in an engaging and eye-
catching manner. The form/presentation of the manifesto is thus important. It is 
therefore significant that the co-researchers' manifesto was subsequently 
embroidered by one member of the collective (Rhianydd Summersett) before 
being displayed publicly (see Figure 1).

Figure 1: Co-researchers' manifesto. Please click here for an enlarged version of Figure 1. 
[30]

Informal feedback from co-researchers and other stakeholders indicates that the 
completed manifesto concisely and powerfully articulates the group's shared 
vision, values and ways of working. Whilst the collective had worked together 
previously, its members had never before taken the time to explore their shared 
vision. This activity addressed that omission, acting as a valuable means of 
cementing and articulating their group identity and agreeing to core aims in 
connection with arts in/with the local community. [31]
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5.2.2 Cut-up poems

The cut-up method has long been used by poets, songwriters, video artists and 
others to kick-start the creative process and throw their work into new light. It was 
popularized by BURROUGHS through work such as his novel "Naked Lunch" 
(1962), though its origins go back further. When using this method, participants 
cut up sections of texts (in this case, events magazines, flyers and programs from 
local arts venues/events) and reassemble them in a new order/pattern to create a 
new text. Words may be also combined with visual media to form a multi-media 
collage. [32]

In CP, cut-up poetry offers an accessible and playful introduction to poetic inquiry 
and means of exploring difficult or provocative issues. Furthermore, it can be 
used to facilitate critical resilience by disrupting and subverting authoritative or 
familiar texts. Cut-ups were used here to enable co-researchers to explore their 
ideas around arts engagement and local arts provision, and to facilitate the 
sharing of these ideas within the collective (see Figure 2 for an example cut-up 
created by co-researcher Bobby BROWN).

Figure 2: Co-researcher's cut-up poem. Please click here for an enlarged version of Figure 2. 
[33]

5.3 Front of house: Carrying out research in the community

Following the initial CP workshops, co-researchers opted to use a qualitative 
questionnaire to collect data from the local community. This included both open 
and closed questions, such as: "What do you think of when you hear the words 
'the arts'?"; "do you currently do anything you consider to be part of the arts? (If 
yes, what?)"; and "do you think there is a need for a dedicated art space in the 
local community?" These questions were drafted by the community researchers 
with feedback from the first author. [34]

Data were collected through written questionnaires distributed at the Our Place 
festival, and through local community groups and events. This was a pragmatic 
decision utilizing the resources and networks available to co-researchers. We 
acknowledge, however, that this recruitment strategy may have skewed the 
sample towards participants who were particularly oriented towards supporting 
the arts and/or community locally. 119 responses were received. These were 
then analyzed in a third CP workshop facilitated by the first author. Following this 
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workshop, the first author and one co-researcher produced a data poem from the 
questionnaire responses. [35]

5.3.1 Creative content analysis

We initially analyzed the questionnaire data using a collaborative, creative 
content analysis technique. Content analysis is a generic method, which can be 
applied to a broad range of topics by researchers operating within widely differing 
theoretical frameworks. Within the arts, it has been used to elucidate: art 
psychotherapy (EGBERG THYME, WIBERG, LUNDMAN & HÄLLGREN 
GRANEHEIM, 2013); changing depictions of designer fashion in European 
newspapers (JANSSEN, 2006); HIV and AIDS prevention in African song lyrics 
(BEKALU & EGGERMONT 2015); and representations of sexuality and sexual 
health issues in youth slam poetry (FIELDS, SNAPP, RUSSELL, LICONA & 
TILLEY, 2014), to name just a few applications. [36]

Content analysis provides a clear, systematic and easily replicable method for 
analyzing texts. It is far from homogenous, however, and there are several 
different approaches residing under this broad methodological umbrella. One 
frequently-drawn distinction is between "conceptual" and "relational" content 
analysis (e.g., ROSSI, SERRALVO & BELMIRO DO NASCIMENTO, 2014). 
Conceptual content analysis is probably the most widely known form. It is based 
around the identification (typically counting) of instances of words, sentences or 
themes in a text. Relational content analysis is more complex, and is used to 
explore the relationship between concepts elicited. In this study we drew on the 
simpler conceptual method, focusing on explicit mentions of terms only (rather 
than incorporating implicit references, as is sometimes the case). Conceptual 
content analysis is rather a crude tool, which lacks the sensitivity of methods like 
thematic and discourse analysis, producing a less rich and subtle account of the 
data (HAYES, 2000) that tends to equate frequency with significance 
(KELLEHEAR, 1993). Nonetheless, the simplicity, accessibility and efficiency of 
this method made it an ideal pragmatic tool for the current context. [37]

We carried out the content analysis coding inductively. Co-researchers were 
divided into two groups. Initially, each group looked at half the questionnaires and 
derived a preliminary keyword list. Word lists and questionnaire samples were 
then swapped between groups for co-researchers to build and refine these lists. 
Subsequently, co-researchers agreed to a final list of keywords, for example 
"community for all," "craft" and "happiness." Finally, each member of the 
collective selected the word or phrase to which they were most drawn and made 
a collage around this, using a range of materials including pastels, colored pens 
and clippings from local arts programs (see Figure 3 for an example created by 
Sara GREGORY).
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Figure 3: Content analysis collage [38]

5.3.2 Poetic inquiry: Creating a data poem

Data poems (sometimes deemed to be a subset of "found poems") represent 
perhaps the most popular form of poetic inquiry. While these may be created 
following more mainstream analytic methods like thematic analysis (e.g., 
JOHNSON et al., 2017), we opted to use PRENDERGAST's (2015) time efficient 
"surrender and catch" technique. Here, researchers seek to "surrender" critical 
judgement and "catch" salient sections from a dataset before composing these 
into a poem. In doing so, PRENDERGAST has advised attending to: the 
aesthetic power of the language; imagery/metaphor in the text; the ability of the 
data to "capture a moment"; illustrations of truth telling/vulnerability; the provision 
of critical insight (especially through empathy); and the element of surprise. [39]

Data poems are typically researcher-led, with participant involvement limited to 
the provision of "source" data (for example through interview responses). Thus, 
they remain an external, academic commentary on a participant group. Indeed, 
SJOLLEMA and BILOTTA (2016) argued that poetic inquiry is rarely 
characterized by a commitment to, and immersion in, the community of study. 
This is at odds with the aims and principles of CP and of cups. With this in mind, 
we chose to create our research poem as a collaboration between the first author 
and co-researcher GREGORY. Our creative process here was informed by, and 
followed from, the content analysis. First, we each looked through the 
questionnaire data independently, highlighting salient responses. We then 

FQS http://www.qualitative-research.net/



FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

collated these excerpts and compiled them into a poem in a way that preserved 
both their language and meaning, while maximizing aesthetic and affective 
impact. [40]

5.4 Ethical considerations

When designing and carrying out this research we abided by ethical guidelines 
set out by the University of Brighton and by the British Psychological Society 
(BPS, 2018), as well as HKP codes of practice. Core concerns here were 
informed consent, confidentiality and the acknowledgment of/respect for 
community researchers' contributions. With regard to informed consent, co-
researchers were informed both verbally and in writing of the project's nature, 
aims and intended outputs at the point of recruitment. We then refined the project 
further as a collaborative enterprise and no major decisions were taken without 
the full consent of all co-researchers. We thus understood consent as a fluid and 
continuous process. [41]

For community participants (questionnaire respondents), full details of the study 
were presented in writing and consent assumed by the return of the completed 
questionnaire. Respondents were able to withdraw their data from the study by 
emailing the second author, though no participants did so. Within the collective, 
co-researchers were free to withdraw at any point or opt out of any activity without 
giving a reason. No co-researchers took up this option. Voucher payments were 
made at the start of research and were not conditional upon further participation. [42]

While there is a presumption toward anonymity in standard ethical guidance, this 
is complicated here. It is arguably meaningless, for instance, to anonymize co-
researchers who have chosen to speak publicly about the research at (academic 
and community) events, just as it is arguably unethical to anonymize co-
researchers who seek ownership of their artistic work. This speaks to a more 
general tension in participatory and arts-based research between preserving 
anonymity and giving due credit to community researchers/artists as equal status 
co-contributors (e.g., SARNA WOJCICKI, PERRET, EITZEL & FORTMANN,‐  
2017; WILSON & FLICKER, 2014). We have therefore opted, in conversation 
with co-researchers, to credit the authors of artworks presented here, while 
keeping the remainder of the collective anonymous. [43]
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6. Arts Inclusivity in Hangleton and Knoll

A small number of participants reported that art was irrelevant or inaccessible to 
them. It is likely that this belief reflects a Big "C" model of creativity, which rests 
on a narrow definition of the arts as an exclusive domain reserved for elite arts, 
artists and those educated to engage with these. One respondent, for example, 
commented that art is "for posh people," indicating they associate the arts with 
more privileged, upper classes, while another participant reported that they 
"would quite like to see open air theatre but ... I worry I'm not clever enough to 
understand it." This latter quotation demonstrates a tension between a desire to 
engage in "high" status arts and a feeling that they are not good enough for 
these, lacking the intelligence, and perhaps cultural capital, to engage with this 
art form appropriately. Such comments would seem to support claims made in 
the "participation gap" literature that people from lower socio-economic groups or 
living in economically-deprived neighborhoods are less likely to engage in arts 
and cultural activities than those from other, more privileged groups (e.g., 
APPGAHW, 2017; NEELANDS et al., 2015). [44]

Nonetheless, many participants said that they either already participated in the 
arts or wished to do so. Indeed, contrary to claims made in the participation gap 
literature, the data revealed both high levels of arts engagement and a thirst for 
greater arts provision locally, with almost 54% (n=61) of questionnaire 
respondents stating that they currently participated in the arts in some way. 
Respondents reported engaging in a variety of arts and crafts activities, from 
"rock painting," "wood carving" and "puppetry" to "choir singing," "embroidery" 
and "sensory board making." Several participants also specifically mentioned arts 
activities they carried out with their children, for example: "I have two children at 
primary school and together we paint, draw, dance, sing and play, make and 
create." When asked what the arts meant to them, participants listed a wide 
range of activities and forms, including "high" status arts like "theatre," 
"sculpture," "ballet" and "art galleries," and "low" status arts like "comedy," 
"textiles" and "crafting." This suggests that participants understood the arts as a 
broad spectrum that includes not just big "C" creative pursuits, but also everyday 
and small "c" creativity (KAUFMAN & BEGHETTO, 2009). [45]

Using keywords, the first author classified these responses into "high" arts, "low" 
arts or "ambiguous" references. When ambiguous references were removed, this 
revealed a split of 56% (n=74) "high" art references to 44% (n=59) "low" art 
references in relation to how participants defined the arts. When asked about 
their own activities, however, only 23% (n=19) of references related to "high" 
status arts, compared with 77% (n=65) which related to "low" status arts. This 
suggests that there is a disjunction between how members of economically-
deprived communities define the arts and the kinds of art forms they engage in, 
with the latter being more dominated by "low" status arts and crafts. Again, this 
may suggest a greater sense of relevance and ownership for "low" status than for 
"high" status arts amongst economically-deprived communities. [46]
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Participants appeared to greatly value creative and artistic activities. This was 
apparent in the resounding call for a dedicated local arts venue, with just over 
97% (n=110) of respondents saying that they wished to see such a venue 
established. This echoes FANCOURT and FINN's (2019) contention that siting 
arts in local communities and dedicated arts venues is important for arts 
engagement. Interestingly, participants said that they would like this venue, not 
simply to provide a space in which people could learn about and share art, but 
also to nurture community interactions and relationships. Thus they stressed 
"community engagement," "inclusivity," and the ability for people across the 
community "to express themselves." Accordingly, participants saw in a dedicated 
local arts space the potential to act as a hub for relationship building, community 
cohesion, the reduction of social isolation, and an enrichment of individual and 
collective wellbeing. These concerns map insightfully onto research that indicates 
the arts can be used to forge connections between diverse (race, class and 
gender) groups, to strengthen interpersonal relationships, and to reduce 
loneliness and social isolation (APPGAHW, 2017; BIRCHALL et al., 2018; 
FANCOURT & FINN, 2019; SCHER, 2007). Thus, participants sought: 

"A community hub that would act as a space for local creators who do not have 
space to pursue their art. That provides space for activities for children, young people 
and other groups. A gathering place for people in the community" (Questionnaire 
data). [47]

There is a clear emphasis here on building relationships amongst different groups 
in the community, as well as a recognition of a paucity of resources locally which 
may act as a barrier to arts engagement. [48]

Rather than viewing the arts as unimportant or irrelevant, then, many local 
residents were well aware of, and keen to embrace, the health, wellbeing and 
community benefits of the arts that have been highlighted in meta-analyses and 
reviews produced by the World Health Organization (FANCOURT & FINN, 2019), 
the All-Party Parliamentary Group on Arts, Health and Wellbeing (APPGAHW, 
2017), and the Warwick Commission for the Future of Cultural Value 
(NEELANDS et al., 2015), amongst others. [49]

Participants also cited a range of issues that prevented them from accessing the 
arts, however. These responses were particularly notable since we did not 
explicitly ask about barriers to accessing arts provision in the questionnaire. The 
most common impediment mentioned was cost; for example: 

"I would like to join [a] painting class for watercolour or even colouring pencil[s] but 
something affordable. Most of these class[es] are very expensive ... the fantastic arts 
that take place in Brighton and Hove are often out of our price range, and a journey 
away" (Questionnaire data). [50]

It is clear that this participant values city-center arts provision, but feels unable to 
engage in this. This contrasts with the claim in BIRCHALL et al. (2018) that 
people in economically-deprived areas of the region lack interest in, or awareness 
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of, these arts activities and events. It does, however, support BIRCHALL et al.'s 
assertion that distance is an obstacle to arts-engagement within these 
communities, suggesting that this impediment is at least partly due to the 
associated cost implications of traveling outside the immediate area. There were 
other issues that made distance a barrier to accessing the arts too, for example, 
one participant noted: "[I] have a local friend who would love to do jewellry, she's 
disabled and has some social anxiety so can't access courses anywhere, but 
locally she'd be ok." As this illustrates, mental health issues like "social anxiety" 
and "agoraphobia," and disability/physical health issues like "cataracts and 
arthritis" were also cited as barriers to arts engagement. This mirrors findings that 
people with disabilities and health conditions are less likely to engage in arts and 
cultural activities than those from other groups (APPGAHW, 2017; BAKLIEN, 
2000; BIRCHALL et al., 2018). [51]

In summary, the data indicate a rich and thriving local community that contests 
the deprivation discourse so easily established around economically-deprived 
areas like Hangleton and Knoll. Rather than rejecting the arts, participants 
participated in a wide range of arts activities and valued these greatly. Arts 
engagement was nonetheless limited by a range of external barriers. These 
barriers were particularly effective in restricting access to arts that were located 
outside the local area and/or were viewed "high" status. This suggests that 
observations of a "participation gap" in arts engagement rest partly on a 
reductionist, elitist notion of what constitutes "art." [52]

As discussed previously, we rendered these findings creatively in the form of a 
collaborative data poem. The poem, composed by the first author and one of the 
community co-researchers, Sara GREGORY, is presented below.8 

(Art is) happiness training,

activities that make you smile,

excitement, expression and involvement,

public fun,

colour,

the not strictly necessary things that make life worth living,

giving yourself time,

(to) give it a go.

I am creative in the things I do.

Being part of the community,

I love to make,

get involved.

If you can use a glue gun for it—I'll do it!

8 The brackets here indicate where words have been added to the data to preserve the flow of the 
piece.
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A dedicated art place,

community hub,

(is) essential.

Some regular space for all levels and abilities,

all ages, all cultures,

a gathering place,

flexible, open,

(to) encourage one another,

with something for everyone,

the opportunity to learn,

engage the mind.

I worry that I'm not clever enough to understand it,

but I love to try new things,

inspire or heal, explore or educate,

(in) a safe space,

(that) lets the kids express themselves,

a nice, calm space,

welcoming and friendly,

(with the) possibility to do different things,

to think outside the box,

(and) thrive,

encourage encounters,

(and) show other people,

posh people going to art galleries, opera, ballet, the theatre,

(that) it is never affordable,

out of our price range,

and (always) a journey away,

not for (us). [53]
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7. Dissemination and Impact

The collective disseminated research findings to key stakeholders and local 
community members at a sharing of learning event held at a local community 
center. Attendees included local government councilors, members of 
community/arts groups, and representatives from local arts venues/organizations, 
including Brighton Dome and Brighton Festival. The event featured: presentation 
of the research findings (content analysis collages, the data poem, and 
independently-commissioned infographics); locally-produced artworks; the 
manifesto; and a series of discussion/activity tables. The discussion tables were 
designed to follow a "world café" format.9 Four tables were covered with 
tablecloths, and set with a large piece of paper and collection of colored pens. On 
each paper we posed a different prompt, (e.g., "What could be done to support 
local people in creative activities?" and "What is our vision for a dedicated art 
space in the community?"), which audience members responded to verbally and 
in writing. Members of the research collective facilitated the table discussions. 
Attendees were also encouraged to complete an action plan during the event, 
describing contributions they could make to supporting arts in the local 
community. [54]

Residents, representatives of regional arts organizations and members of local 
government attending the event made a number of pledges to support local arts 
provision, including volunteering to share skills with others in the community and 
offering support to secure a dedicated local art space.10 The breadth and number 
of skill sharing offers received demonstrates again the dangers of applying a 
deficit-driven model to economically-deprived communities, in that doing so 
makes it all too easy to overlook the rich contributions residents can make to the 
community. Pledges to support a local arts venue, meanwhile, represent a vitally 
important move towards facilitating local arts engagement by removing barriers 
around travel, underscoring the message that the arts can belong to local people, 
and providing long-term arts provision. [55]

This research was also instrumental in enabling local residents to secure funding 
to support local community and arts development, and in leading HKP to bolster 
the role of the arts in their work. Thus, for example, the organizations have added 
a dedicated arts strand to their community learning program, and partnered with 
the Fabrica art gallery and Brighton and Hove Food Partnership to provide arts 
activities and resources during the COVID-19 pandemic. Finally, the research 
enabled co-researchers to develop their skills, knowledge and sense of self-
efficacy. As one co-researcher said, "my confidence and sense of worth has 
grown since being involved in this [research]" (cited in FOX, 2020, p.46). Pending 
funding, we hope to further build on this work and develop our cup in a second 
piece of research focused on a more in depth investigation into the specific needs 
and barriers faced by different groups within the local community. [56]

9 See http://www.theworldcafe.com/[Accessed: June 8, 2021]. 

10 Negotiations to establish this space as part of a new housing development were underway at 
the time of writing, but had been delayed due to the COVID-19 pandemic. 
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8. Conclusions

Our work with Hangleton and Knoll residents suggests that interest and 
engagement with the arts amongst economically-deprived communities may be 
much greater than is often reported. This raises the question of how researchers 
can consistently find such stark disparities in arts engagement between the 
wealthy and poor. We would contend that these observations can be explained by 
two factors: Firstly, there are a range of barriers that prevent poorer people from 
engaging with the arts, including cost, travel and mental/physical health 
difficulties, as well as a belief amongst some that the arts (particularly "high" 
status arts) do not belong to them. This means that levels of engagement are 
likely to vastly under-represent levels of interest, but also that the range of 
engagement is often limited to arts activities that are local and low cost. 
Secondly, the notion of a "participation gap" relies upon a reductionist notion of 
art as limited to "high" status arts, which omits a wide range of arts and craft 
activities that people from economically-deprived communities do engage with. 
This not only indicates a pressing need to support arts provision within 
economically-deprived communities, but also suggests the need for a re-
evaluation of the "participation gap" literature. [57]

In this article we have demonstrated the merits of community-university 
partnerships as a tool to empower local communities to advocate for, and 
develop, the arts provision. This supports the contention made by FOX (2020), 
MARTIKKE et al. (2019) and others that cups can produce research that is more 
meaningful and impactful for communities than top-down research executed by 
scholars dislocated from these communities. Our research also supports the 
efficacy of CP as a methodological approach. For example, we parallel VAN 
KATWYK and SEKO (2017) in finding that collaborative writing can support self-
construction, self-discovery and relationship building within groups of co-
researchers. Most importantly, we have observed that CP is able to produce 
research that is relevant to, and impactful for, the communities with which we 
work. These impacts occur both through the creative research process, for 
example through building a sense of group identity and supporting individual skill 
development, and through its products, for example, the creative collages and 
data poem, which proved to be emotionally-arresting means of engaging and 
inspiring key stakeholders. [58]

There are, of course, limitations to this research. One of these, as previously 
discussed, is the representativeness of the questionnaire sample, which favored 
participants in local community groups and arts events. This is something that 
future researchers could attend to by recruiting participants more widely within 
the community. Social desirability may also have impacted the findings, 
particularly as participants were aware that the research was being carried out by 
a community organization that champions the arts. This issue is especially 
relevant to the questions that asked whether respondents would like to see 
greater arts provision locally. Social desirability is a more difficult issue than 
representativeness to address here; however, a method which can be used to 
elicit more rich, detailed data, like interviews, could enable researchers to explore 
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this potential bias. A third limitation relates to the amount of time required for this 
research, and the consequent financial implications. In particular, while there was 
a budget available to fund co-researchers' time, this was very limited, and 
members of the collective gave considerable time to the project for little financial 
recompense. [59]

This last limitation speaks to a greater tension within both participatory and cup 
research (see for example VAN DER VAART et al., 2018). This kind of research 
is resource-intensive and may not always yield immediately observable impacts. 
Furthermore, the relationships which lie at the heart of these partnerships need to 
be developed over time. It is thus necessary to invest in cups over the long-term, 
and this requires institutional support (CONLAN, SILVERWOOD & WOOLMER, 
2007). Such support is both increasingly difficult to obtain and increasingly 
important in a context where funding cuts and demands on workers' time 
squeeze university and community partners alike, pushing them to confine 
themselves ever more to "core" roles that produce quantifiable, short-term 
outcomes. [60]

Finally, it is important that we do not use the arts as a mere "sticking plaster" for 
trauma and inequality (what BAKLIEN, 2000, p.238 has described as an 
"instrumental approach" to the arts). The arts can be disruptive and unsettling, 
and this is an important part of the role they play in society. In addition to 
emphasizing the potential impacts of the arts for individual health and wellbeing, 
then, it is important to consider how they can be harnessed to promote a "critical" 
or "social justice-based" resilience, which works towards systemic social change, 
targeting the underlying inequalities that limit the health, wellbeing and arts 
access of marginalized groups on a grander scale. Nurturing creative, 
community-university partnerships offers one means of achieving this important 
aim, and supporting marginalized communities to confront the inequalities that 
have such a profound impact on their lives. [61]

References

All-Party Parliamentary Group on Arts, Health and Wellbeing [APPGAHW ] (2017). Creative health: 
The arts for health and wellbeing (2nd ed.). Report, 
https://www.culturehealthandwellbeing.org.uk/appg-
inquiry/Publications/Creative_Health_Inquiry_Report_2017_-_Second_Edition.pdf [Accessed: May 
14, 2020].

Baklien, Bergljot (2000). Culture is healthy. International Journal of Cultural Policy, 7(2), 235-257. 

Bekalu, Mesfin Awoke & Eggermont, Steven (2015). Aligning HIV/AIDS communication with the oral 
tradition of Africans: A theory-based content analysis of songs' potential in prevention effort. Health 
Communication, 30(5), 441-450.

Birchall, Val; Brindley, David; Clarke, Kerry; Collins, Shanni; Condon, Ruth; Cottam, Rachel; 
Cuming, Katie; Gilchrist, Kate; Golding, David; Hacker, Jenny; Hardcastle, Barbara; Harding, 
Rachael; Katsourides, Ellie; Robinson, Emily; Stacey, Julie & Wilkinson, Peter (2018). The art of 
good health. Annual report, Director of Public Health Brighton and Hove, https://new.brighton-
hove.gov.uk/sites/default/files/health/public-healths-annual-report-2018-26-july-19.pdf [Accessed: 
May 11, 2020].

British Psychological Society [BPS] (2018). Code of ethics and conduct, 
https://www.bps.org.uk/news-and-policy/bps-code-ethics-and-conduct [Accessed: October 2, 2020].

Burroughs, William S. (1962). Naked lunch. New York, NY: Grove Press.

FQS http://www.qualitative-research.net/

https://www.bps.org.uk/news-and-policy/bps-code-ethics-and-conduct
https://new.brighton-hove.gov.uk/sites/default/files/health/public-healths-annual-report-2018-26-july-19.pdf
https://new.brighton-hove.gov.uk/sites/default/files/health/public-healths-annual-report-2018-26-july-19.pdf
https://www.culturehealthandwellbeing.org.uk/appg-inquiry/Publications/Creative_Health_Inquiry_Report_2017_-_Second_Edition.pdf
https://www.culturehealthandwellbeing.org.uk/appg-inquiry/Publications/Creative_Health_Inquiry_Report_2017_-_Second_Edition.pdf


FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

Cohen, Gene D.; Perlstein, Susan; Chapline, Jeff; Kelly, Jeanne; Firth, Kimberley M. & Simmens, 
Samuel (2006). The impact of professionally conducted cultural programs on the physical health, 
mental health, and social functioning of older adults. The Gerontologist, 46(6), 26−34.

Conlan, Nicky; Silverwood, Stephen & Woolmer, Cherie (2007). Addressing the barriers to 
accessing higher education: Supporting refugees into HE through community-university 
engagement. In Angie Hart, Elizabeth Maddison & David Wolff (Eds.), Community-university  
partnerships in practice (pp.91-104.). Leicester: National Institute of Adult Continuing Education. 

Custer, Dwayne (2014). Autoethnography as a transformative research method. The Qualitative  
Report, 19(21), 1-13, https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1011&context=tqr 
[Accessed: June 8, 2021].

Egberg Thyme, Karin; Wiberg, Britt M.; Lundman, Berit & Hällgren Graneheim, Ulla H. (2013). 
Qualitative content analysis in art psychotherapy research: Concepts, procedures, and measures to 
reveal the latent meaning in pictures and the words attached to the picture. The Arts in  
Psychotherapy, 40(1), 101-107.

Eisner, Elliot (2008). Commentary: What education can learn from the arts. LEARNing Landscapes, 
2(1), 23-30.

Ellis, Carolyn & Bochner, Arthur, P. (2000). Autoethnography, personal narrative, reflexivity: 
Research as subject. In Norman K. Denzin & Yvonna S.Lincoln (Eds.), Handbook of qualitative 
research. (pp.733-768). London: Sage. 

Ewbank, Nick (2020). Paradigm shift: Why the arts need to rethink what matters. Arts Professional, 
June 5, https://www.artsprofessional.co.uk/magazine/article/paradigm-shift-why-arts-need-rethink-
what-matters [Accessed: May 15 2020].

Facer, Ken & Enright, Bryony (2016). Creating living knowledge: The Connected Communities  
Programme, community-university partnerships and the participatory turn in the production of  
knowledge. Arts and Humanities Research Council, https://connected-
communities.org/index.php/project_resources/creating-living-knowledge-report/ [Accessed: October 
22, 2020].

Facer, Keri & Mckay, George (2018). Co-producing research: A community development approach. 
In Sarah Banks, Angie Hart, Kate Pahl & Paul Ward (Eds.), Co-producing research. A community  
development approach (pp.xii-xii). Bristol: Policy Press.

Fancourt, Daisy & Finn, Saoirse (2019). What is the evidence on the role of the arts in improving 
health and well-being? A scoping review. World Health Organization, Health Evidence Network  
Synthesis, Report 67, https://apps.who.int/iris/bitstream/handle/10665/329834/9789289054553-
eng.pdf [Accessed: May 11, 2020].

Faulkner, Sandra L. (2020). Poetic inquiry. Craft, method and practice (2nd ed.). New York, NY: 
Routledge.

Fields, Amanda; Snapp, Shannon; Russell, Stephen T.; Licona, Adela C. & Tilley, Elizabeth H. 
(2014). Youth voices and knowledges: Slam poetry speaks to social policies. Sexuality Research & 
Social Policy, 11(2), 310-321. 

Fox, Nicolette (2020). Ignite: One programme, a wealth of inspiring stories. Finding and fostering 
community-university partnerships. Unpublished UKRI report, University of Brighton, England.

Fox, Nicolette (in press). CUPP guide. Community + university knowledge partnerships. E-book, 
University of Brighton, England.

Freire, Paulo (1997 [1971]). Pedagogy of the heart. New York, NY: Continuum.

Hangleton & Knoll Project [HKP] (2018). 2018 annual report, 
https://www.hkproject.org.uk/docs/annual_report/HKProjectAnnualReport2018.pdf [Accessed: 
November 4, 2020].

Hart, Angie; Gagnon, Emily; Eryigit-Madzwamuse, Suna; Cameron, Josh; Aranda, Kay; Rathbone, 
Anne & Heaver, Becky (2016). Uniting resilience research and practice with an inequalities 
approach. Sage Open, 6(4), 1-13, https://doi.org/10.1177/2158244016682477 [Accessed: June 8, 
2021].

Hart, Angie; Maddison, Elizabeth & Wolff, David (Eds.) (2007). Community-university partnerships  
in practice. Leicester: National Institute of Adult Continuing Education.

Hayes, Nicky (2000). Doing psychological research. London: Sage.

Janssen, Susanne (2006). Fashion reporting in cross-national perspective 1955-2005. Poetics, 
34(6), 383-406.

FQS http://www.qualitative-research.net/

https://doi.org/10.1177/2158244016682477
https://www.hkproject.org.uk/docs/annual_report/HKProjectAnnualReport2018.pdf
https://apps.who.int/iris/bitstream/handle/10665/329834/9789289054553-eng.pdf
https://apps.who.int/iris/bitstream/handle/10665/329834/9789289054553-eng.pdf
https://connected-communities.org/index.php/project_resources/creating-living-knowledge-report/
https://connected-communities.org/index.php/project_resources/creating-living-knowledge-report/
https://www.artsprofessional.co.uk/magazine/article/paradigm-shift-why-arts-need-rethink-what-matters
https://www.artsprofessional.co.uk/magazine/article/paradigm-shift-why-arts-need-rethink-what-matters
https://www.qualitative-research.net/index.php/fqs/people/board
https://www.qualitative-research.net/index.php/fqs/people/board
https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1011&context=tqr


FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

Johnson, Helen; Carson-Apstein, Emily; Banderob, Simon & Macualay-Rettino, Xander (2017). 
"You kind of have to listen to me": Researching discrimination through poetry. Forum Qualitative  
Sozialforschung / Forum Qualitative Social Research, 18(3), Art. 6, https://doi.org/10.17169/fqs-
18.3.2864     [Accessed: June 9, 2021].

Johnson, Helen; Macaulay-Rettino, Xander; Banderob, Simon; Lalani, Inari; Carson-Apstein, Emily 
& Blacher, Emily (2018). A rose by any other name? Developing a method of collaborative poetics. 
Qualitative Research in Psychology, 17(4), 477-497. 

Johnson, Helen; Rivas, Carol; Norbury, David; Fennessy, Jenny; Almeida-Harvey, Isilda; Woods, 
Sandra; Moriarty, Jess & Blake, Polly (2019). Collaborative poetics resource pack, E-book, 
Independent Publishing Network, http://blogs.brighton.ac.uk/collaborativepoetics/resources/ 
[Accessed: June 8, 2021].

Jones, Kip (2006). A biographic researcher in pursuit of an aesthetic: The use of arts-based 
(re)presentations in a "performative" dissemination of life stories. Qualitative Sociology Review, 
2(1), 66-85, http://www.qualitativesociologyreview.org/ENG/Volume3/Article5.php [Accessed: June 
8, 2021].

Jones, Kip; Gergen, Mary; Guiney Yallop, John J.; Lopez de Vallejo, Irene; Roberts, Brian & Wright, 
Peter (Eds.) (2008). Performative social science. Forum Qualitative Sozialforschung / Forum: 
Qualitative Social Research, 9(2), http://www.qualitative-research.net/index.php/fqs/issue/view/10 
[Accessed: November 10, 2016].

Kagan, Carolyn; Burton, Mark; Duckett, Paul; Lawthom, Rebecca & Siddiquee, Asiya (2011). 
Critical community psychology. Oxford: BPS Blackwell.

Kaufman, James C. & Beghetto, Ronald A. (2009). Beyond big and little: The four c model of 
creativity. Review of General Psychology, 13(1), 1-12.

Kellehear, Allan (1993). The unobtrusive researcher: A guide to methods. St. Leonards: Allen and 
Unwin.

Leavy, Patricia (2009). Method meets art: Arts-based research practice. New York, NY: Guilford 
Press.

Lee, Justin; Lim, Andrew; Liang, Sim Jui; Zainuddin, Sshamil; Devadas, Dhevarajan & Alhadad, 
Hana (n.d.). The unique value of the arts in community development. A case study of ArtsWok 
Collaborative. Report, https://lkyspp.nus.edu.sg/docs/default-source/ips/a-case-study-of-artswok-
collaborative-report.pdf [Accessed: August 27, 2020].

Marmot, Michael; Atkinson, Tony; Bell, John; Black, Carol; Broadfoot, Patricia, Cumberlege, Julia; 
Diamond, Ian; Gilmore, Ian; Ham, Chris; Meacher, Molly & Mulgan, Geoff (2010). Fair society, 
healthy lives. The Marmot review: Strategic review of health inequalities in England post-2010. 
Report, http://www.instituteofhealthequity.org/resources-reports/fair-society-healthy-lives-the-
marmot-review/fair-society-healthy-lives-full-report-pdf.pdf [Accessed: June 5, 2020].

Martikke, Susanne; Church, Andrew & Hart, Angie (2019). A radical take on co-production? 
Community partner leadership in research. In Stephen Banks, Angie Hart, Kate Pahl & Paul Ward 
(Eds.). Co-producing research: A community development approach. Connected communities,  
(pp.49-68). Bristol: Policy Press.

Millican, Juliet; Nunn, Stephen & Fox, Alice (2007). "Art in the wood": An exploration of a 
community/university environmental arts project. In Angie Hart, Elizabeth Maddison & David Wolff 
(Eds.). Community-university partnerships in practice (pp.158-165). Leicester: National Institute of 
Adult Continuing Education.

Mulligan, Martin; Scanlon, Christopher & Welch, Nicky (2008). Renegotiating community life: Arts, 
agency, inclusion and wellbeing. Gateways: International Journal of Community Research and 
Engagement, 1, https://doi.org/10.5130/ijcre.v1i0.591 [Accessed: June 8, 2021].

Neelands, Jonathan; Belfiore, Eleonora; Firth, Catriona; Hart, Natalie; Perrin, Liese; Brock, Susan; 
Holdaway, Dominic & Woddis, Jane (2015). Enriching Britain: Culture, creativity and growth. The 
2015 Report by the Warwick Commission for the Future of Cultural Value, 
https://warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_fi
nal_report.pdf [Accessed: May 20, 2020].

Oxford Consultants for Social Inclusion [OCSI] (2020a). Local insight profile for "Hangleton Estate" 
area. Unpublished report. 

Oxford Consultants for Social Inclusion [OCSI] (2020b). Local insight profile for "Knoll Estate" area. 
Unpublished report.

FQS http://www.qualitative-research.net/

https://warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_final_report.pdf
https://warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_final_report.pdf
https://doi.org/10.5130/ijcre.v1i0.591
http://www.instituteofhealthequity.org/resources-reports/fair-society-healthy-lives-the-marmot-review/fair-society-healthy-lives-full-report-pdf.pdf
http://www.instituteofhealthequity.org/resources-reports/fair-society-healthy-lives-the-marmot-review/fair-society-healthy-lives-full-report-pdf.pdf
https://lkyspp.nus.edu.sg/docs/default-source/ips/a-case-study-of-artswok-collaborative-report.pdf
https://lkyspp.nus.edu.sg/docs/default-source/ips/a-case-study-of-artswok-collaborative-report.pdf
http://www.qualitative-research.net/index.php/fqs/issue/view/10
http://www.qualitativesociologyreview.org/ENG/Volume3/Article5.php
https://www.qualitative-research.net/index.php/fqs/people/board
http://blogs.brighton.ac.uk/collaborativepoetics/resources/
https://doi.org/10.17169/fqs-18.3.2864
https://doi.org/10.17169/fqs-18.3.2864


FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

Park, Peter (1993). What is participatory research? A theoretical and methodological perspective. 
In Mary Brydon-Miller, Budd Hall & Ted Jackson (Eds.). Voices of change: Participatory research in  
the United States and Canada (pp.1-20). Toronto: OISE Press.

Patterson, Michael C. & Perlstein, Susan (2011). Good for the heart, good for the soul: The creative 
arts and brain health in later life. Generations, 2, 27-36.

Prendergast, Monica (2015). Poetic inquiry, 2007-2012: A surrender and catch found poem. 
Qualitative Inquiry, 21(8), 678-685. 

Rodriguez, Polly & Millican, Juliet (2007). Community-university research engagement: The Cupp 
research helpdesk. In Angie Hart, Elizabeth Maddison & David Wolff (Eds.). Community-university  
partnerships in practice (pp.32-40). Leicester: National Institute of Adult Continuing Education.

Rossi, George; Serralvo, Francisco Antonio & Belmiro Do Nascimento, João (2014). Content 
analysis. Elmiro REMark: Revista Brasileira de Marketing, 13(4), 39-48.

Sarna Wojcicki, Daniel; Perret, Margaret; Eitzel, Melissa Viola; & Fortmann, Louise (2017). Where‐  
are the missing coauthors? Authorship practices in participatory research. Rural Sociology, 82, 
713-746. 

Scher, Abby (2007). Can the arts change the world? The transformative power of community arts. 
New Directions for Adult and Continuing Education, 116(winter), 3-11.

Siry, Christina; Ali-Khan, Carolyne & Zuss, Mark (2011). Cultures in the making: An examination of 
the ethical and methodological implications of collaborative research. Forum Qualitative  
Sozialforschung / Forum Qualitative Social Research, 12(2), Art. 24, https://doi.org/10.17169/fqs-
12.2.1657 [Accessed: June 6, 2021].

Sjollema, Sandra D. & Bilotta, Neil (2016). The raw and the poignant: Using community poetry in 
research. Journal of Poetry Therapy, 30(1), 1-16. 

Sohn, Christopher C. & Baker, Alison M. (2016). Creating inclusive knowledges: Exploring the 
transformative potential of arts and cultural practice. International Journal of Inclusive Education, 
20, 215-228. 

Strand, Kerry J.; Cutforth, Nicholas J.; Stroecker, Randy; Marullo, Sam & Donohue, Patrick (2003). 
Community-based research and higher education. Principles and practices. San Francisco, CA: 
Wiley.

Traynor, Martin (2018). Guest editorial: What's wrong with resilience. Journal of Research in 
Nursing, 23(1), 5-8.

University of Brighton (n.d.). About CUPP, https://www.brighton.ac.uk/community-
partnerships/index.aspx [Accessed: August 11, 2020].

Van der Vaart, Gwenda; van Hoven, Bettina & Huigen, Paulus P.P. (2018). Creative and arts-based 
research methods in academic research. Lessons from a participatory research project in the 
Netherlands. Forum Qualitative Sozialforschung / Forum Qualitative Social Research, 19(2), Art. 
19, https://doi.org/10.17169/fqs-19.2.2961 [Accessed: June 6, 2021].

Van Katwyk, Trish & Seko, Yukari (2017). Knowing through improvisational dance: A collaborative 
autoethnography. Forum Qualitative Sozialforschung / Forum Qualitative Social Research, 18(2), 
Art, 1, https://doi.org/10.17169/fqs-18.2.2724 [Accessed: June 6, 2021].

Ward, Paul; Banks, Sarah; Hart, Angie & Pahl, Kate (2019). Conclusion: Imagining different 
communities and making them happen. In Sarah Banks, Angie Hart, Kate Pahl & Paul Ward (Eds.), 
Co-producing research. A community development approach (pp.203-209). Bristol: Policy Press.

Wenger-Trayner, Etienne & Wenger-Trayner, Beverley (2020). Learning to make a difference:  
Value creation in social learning spaces. Cambridge: Cambridge University Press.

Wilson, Ciann & Flicker, Sarah (2014). Arts-based action research. In David Coghlan & Mary 
Brydon-Miller (Eds.), The Sage encyclopedia of action research (pp.59-62). London: Sage.

FQS http://www.qualitative-research.net/

https://doi.org/10.17169/fqs-18.2.2724
https://doi.org/10.17169/fqs-19.2.2961
https://www.brighton.ac.uk/community-partnerships/index.aspx
https://www.brighton.ac.uk/community-partnerships/index.aspx
https://doi.org/10.17169/fqs-12.2.1657
https://doi.org/10.17169/fqs-12.2.1657


FQS 22(3), Art. 2, Helen Fiona Johnson & Nicole Monney: Using the Arts to Support the Arts: A Creative, 
Community-University Partnership Approach to Building Arts Inclusivity in Economically-Deprived Communities

Authors

Helen JOHNSON is a principal psychology lecturer 
at the University of Brighton and co-director for the 
University's "Centre for Arts and Wellbeing." She 
is a leading voice in spoken word/poetry slam 
scholarship and an expert in arts-based and 
creative research methods. Helen is particularly 
interested in the intersections between arts-based 
research, participatory research and social justice, 
and has developed the collaborative poetics 
method framed by these concerns. She is also a 
spoken word poet and stage manager for the 
"Poetry&Words" stage at Glastonbury Festival. 

Contact:

Helen Johnson

University of Brighton
Village Way
Brighton, BN1 9PH, England

Tel: +44 1273 644644

E-mail: h.f.johnson@brighton.ac.uk
URL: 
https://research.brighton.ac.uk/en/persons/hele
n-johnson 

Nicole MONNEY is the community learning and 
arts coordinator for the Hangleton & Knoll Project. 
She is a highly skilled development worker with 
achievements spanning from executive and 
strategic leadership roles, program building and 
management, to frontline delivery and casework. 
Nicole has extensive experience working with 
communities disproportionately affected by social 
and economic disadvantage. She adheres to 
social change and social justice as guiding 
principles, working on the belief that people are 
the experts in their own lives. Nicole is an 
executive member of the "Arts & Creative 
Industries Commission" and a champion for 
neurodiversity and autism.

Contact:

Nicole Monney

The Hangleton & Knoll Project
St Richard's Church and Community Centre
Egmont Road
Hove, BN3 7FP, England 

Tel: +44 1273 410858

E-mail: nicole.monney@hkproject.org.uk 
URL: http://www.hkproject.org.uk

Citation 

Johnson, Helen Fiona & Monney, Nicole (2021). Using the arts to support the arts: A creative, 
community-university partnership approach to building arts inclusivity in economically-deprived 
communities [61 paragraphs]. Forum Qualitative Sozialforschung / Forum: Qualitative Social  
Research, 22(3), Art. 2, http://dx.doi.org/10.17169/fqs-22.3.3650. 

FQS http://www.qualitative-research.net/

http://dx.doi.org/10.17169/fqs-22.3.3650
http://www.hkproject.org.uk/
mailto:nicole.monney@hkproject.org.uk
https://cultureinourcity.com/about/the-cultural-framework/
https://cultureinourcity.com/about/the-cultural-framework/
http://www.hkproject.org.uk/
https://research.brighton.ac.uk/en/persons/helen-johnson
https://research.brighton.ac.uk/en/persons/helen-johnson
mailto:h.f.johnson@brighton.ac.uk
http://blogs.brighton.ac.uk/collaborativepoetics/
https://www.brighton.ac.uk/caw/index.aspx

