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Experienced, and Felt. Suggestions for an Updated Conceptualization
of Class and Social Position

Iben Charlotte Aamann & Anne Liveng

Abstract: In this article, we discuss the relevance and implications of class in contemporary
Western society, emphasizing the importance of incorporating a qualitative, cultural class
perspective into psychosocial research. We present five key discussions on the concept of class,
and we propose that a psychosocial framework could offer elaborate and nuanced understandings
of how class is manifested in post-welfare societies. The five discussions are: a redefined concept
of class consciousness; social mobility as class journeys; development of a middle-class sociology;
class configurations concerning forms of subjectivity; and finally, healthism's scapegoating of
disadvantaged people.

We argue that psychosocial research holds the potential to critically examine implications of class
within capitalism as a governing system, such as how class is lived, experienced, and felt in a post-
welfare context. However, one must acknowledge the challenges involved in applying concepts
across different societal structures and cultures, and we therefore call for a methodological rethink
to accommodate new forms of value and social divisions in contemporary society. Overall, we
underscore the importance of class analysis in addressing social inequality and resisting the
individualization of structural inequality.
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1. Introduction: Updating the Concept of Class in a Psychosocial
Framework

In this article, we put forward five discussions that we consider relevant for
psychosocial research to reengage with in order to develop the concept of class.
We highlight some of the essential questions regarding class and social
inequality that, in our view, could currently be raised within a psychosocial
analytical framework. [1]

In 2020, TYLER described how a "welfare stigma machine" (p.5) permeates
British society as a constant cycle of moral judgments; she argued that stigma is
a political strategy to establish social differentiation (p.9) and legitimate welfare
retrenchments. The relevance of the class concept in this post-welfare context is
taking on greater significance as social inequality continues to increase in terms
of finances (PIKETTY, 2014), health (MARMOT, ALLEN, BOYCE, GOLDBLATT
& MORRISON, 2020) and access to welfare (AAMANN & DYBBROE, 2018). [2]

There is extensive sociological work on mentalities in different social positions,
such as GEIGER's (1939) focus on social stratification and mentality and ELIAS'
(2000 [1939]) work on the relationship between sociogenesis and psychogenesis,
where he showed how social structures and historical developments influenced
individual behavior and personality. However, neither GEIGER nor ELIAS used
ethnographic, qualitative methods that involve talking to, observing, or
collaborating with participants, which is our methodological foundation for writing
this article. Furthermore, in this article, we have chosen to highlight five
discussions which aim to explore the subjective, affective and emotional
dimensions of class rather than, e.g., mentality or behavior. These are the
reasons why we position the article within a psychosocial rather than a
sociological framework. [3]

The five discussions presented draw on the work of a small group of researchers
that has been labeled the English school of feminist post-structuralists (HEY,
2003, p.321). We unfold the potential insights that a qualitative, ethnographic and
cultural perspective on class can offer and identify both the opportunities and
challenges presented by this approach to class. As this perspective offers a
dynamic conceptualization of class and is sensitive towards the emotional and
affective dimensions of class, we argue that the perspectives could fruitfully be
integrated within psychosocial understandings. [4]

On the one hand, classical sociologists often examined class "as a set of 'empty’'
signifiers (employment, housing, etc.) waiting to be filled by interchangeable
social actors" (LAWLER, 2005, p.797). On the other hand, psychologists often
individualized experiences of social inequality and injustice rooted in class
(WALKERDINE, 2003, p.238). In early cultural studies, based on WILLIAMS'
"structure of feeling" (1958, cited in DURING, 1999, p.2) it had been suggested to
merge sociological structural insights with the psychological implications of class-
based inequality. WILLIAMS argued that "it is at the level of the individual life that
the cultural effects of social inequality are most apparent” (ibid). [5]
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SKEGGS insisted that: "... class is so insinuated in the intimate making of self
and culture that it is even more ubiquitous than previously articulated, if more
difficult to pin down, leaking beyond the traditional measures of classification"
(2005, p.968). She believed that class exists in a subtle and more diffuse
configuration than previously thought. To explore these subtle forms of
manifestation of class, we argue that a psychosocial analytical framework can be
useful. [6]

As HOLLWAY and FROGGETT noted: "The goal of psychosocial research is to
explore ways of understanding that do not reduce to either psychological or social
explanations and do not uncritically locate these in 'the individual' or 'society', or
in 'internal' and 'external’ worlds" (2012, §1). HOLLWAY stated:

"... where ever you encounter the social, you encounter it multiply mediated by the
psychodynamic and vice versa: We are psycho-social because we are products of a
unique biography of anxiety- and desire-provoking life events and the manner in
which their meanings have been unconsciously transformed in internal reality. We are
psycho-social because such defensive activities affect and are affected by discourses
and also because the unconscious defenses that we describe are intersubjective
processes (that is, they affect and are affected by others). We are psycho-social
because the real events in the external, social world are desirously and defensively,
as well as discursively, appropriated" (2004, n.p.). [7]

Psychosocial researchers focus upon intersubjective relations and the processes
through which inner and social worlds are interconnected and combined
(WOODWARD, 2015). With its psychoanalytical inspirations, psychosocial
research attends to unconscious forces and psychodynamics, placing affect and
emotion in the center of human relations and in the relation between inner and
social worlds. In this way, psychosocial perspectives can contribute to the
exploration of subjective, emotional, and cultural effects of social inequality by
asking questions such as: What are the implications for the everyday lives, self-
understanding, and agency of people in different class positions? How is
inequality subjectively perceived, and which psychic forces and investments,
defenses and desires, are activated in response to inequality? To gain these
insights there is a need to update the concept of class in psychosocial theory to
enable us to problematize the increased inequality. [8]

The structure of the article is as follows: Following this introduction, we explain
the emergence of the concept of class in Section 2, and introduce the five
discussions mentioned in the abstract. In Section 3, we elaborate on a concept of
consciousness of class. In Section 4, we focus on the theme of social mobility; in
Section 5, we argue for developing a sociology of the middle class and raise a
range of methodological issues; and in Section 6, we reflect on class
configurations and forms of subjectivation. In Section 7, we move on to explore
how healthism relies on neoliberal scapegoating of disadvantaged people. In the
final Section 8, we summarize and call for resistance to the individualization of
structural social inequality. [9]
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2. Class: A Critical and Contested Concept

FINCH (1993) demonstrated how "the working class" as a discursive formation
emerged in the mid-19th century. In response to urbanization and extreme
poverty, the "bourgeoisie" felt the need to regulate the threatening "masses," i.e.,
"In the 1840s social commentators began to voice an alarm, bordering on panic,
that complete ignorance about the urban poor was leaving a potential threat to
social order quietly simmering at the doorstep of polite, middle-class society"

(p.16). [10]

Since that time, she wrote, the term "working class" has been extensively
employed as a means to regulate individuals through processes of categorization
and the "collection" of certain kinds of "knowledge" about them. Furthermore,
WALKERDINE pointed out how psychology and sociology developed as "the twin
disciplines through which class was produced as a truth through which the urban
population of industrialized cities could be managed" (2003, p.238). The concept
of class is therefore infested with an effort by a dominant group to control another
group through classification and the collection of knowledge. [11]

MARX in fact used the concept of class critically, but as FINCH wrote:

"Marx never tried to relocate the boundaries, nor present a different working class to
that already being formulated by the social surveyors. In fact, ... Marx was not
concerned with people at all. He was an analyst of structures who saw his task as
investigating the economic system which was being created around him" (1993,
p.10). [12]

When we insist on using the term class in this article, it is because social
inequality continues to exist, regardless of what it is called. SKEGGS stated: "To
abandon class as a theoretical tool does not mean that it does not exist anymore;
only that some theorists do not value it ... Class inequality exists beyond its
theoretical representation” (1997, p.6). Although the concept of class originates
from the bourgeoisie's need for control, there is reason to reclaim it as a basis for
critical analysis. [13]

Class has historically held a very central place in sociology; but over the past few
decades, its importance has waned. Some have even argued for the irrelevance
of the class concept, as evidenced by, e.g., books with telling titles like "The
Death of Class" (PAKULSKI & WATERS, 1995). As PAKULSKI explained,
"[c]lassness' reached its peak in industrial society and has been declining while
post-industrial and postmodern trends intensify. Contemporary advanced
societies remain unequal, but in a classless way" (2005, p.152). [14]

The argument was that significant societal changes, such as the dismantling of
industrial society with its clear social stratification, had contributed to the erosion
of traditional class structures. Consequently, Western societies were transitioning
into "status-oriented" societies where class distinctions were increasingly
supplanted by new forms of inequality rooted in status, lifestyle choices, and
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consumption patterns. This shift was thought to lead to social stratification being
more influenced by individual lifestyle preferences and social status than by class
structures. [15]

However, the shift from industrial to financial capitalism, often referred to as
"neoliberalism" (TYLER, 2015, p.493), has not eliminated social inequality.
Rather, several authors argued that this shift has merely eradicated class as an
explanatory framework (McLAREN, 2005). These arguments not only fail to
recognize that consumption patterns and lifestyle choices depend on access to
economic resources, but they also rely on a narrow definition of class as
something exclusively economic and structural, thereby neglecting the work of
BOURDIEU. [16]

In this article, we draw on BOURDIEU's conceptual framework (1990 [1980],
2010 [1979]; see also BOURDIEU et al. (1999 [1993]). BOURDIEU (2010 [1979])
emphasized that cultural practices should not be seen as mere reflections of an
individual's economic, occupational, and educational class position. Instead,
cultural practices are integral to shaping class relations. He also explored the
inertia of social structures, using the concept of habitus to understand how class
structures become ingrained in individuals' bodies, influencing their preferences,
inclinations, and tastes. Lastly, he argued that class analysis should consider
other forms of capital beyond the monetary, shedding light on what constitutes
class relations and how class-based inequalities are perpetuated. With
BOURDIEU's thinking, it thus becomes possible to understand class as
something far more comprehensive than merely economic structures, as class
also plays a central role in "choices" of lifestyle and the resulting consumption
patterns. [17]

BOURDIEU's conceptual framework is therefore well-suited for exploring the
emotional and subjective experiences of class-based inequality. An example of
how these perspectives have been used in the context of psychosocial studies
was presented by LAYTON (2004). LAYTON explored how emotions, here "the
heebie-jeebies," played an important role in sustaining the tastes that keep class
hierarchies in place. While BOURDIEU (2010 [1979]) primarily considered the
tastes of the different class fractions as they appeared to the conscious mind of
his informants, LAYTON (2004) argued that the significance for psychoanalysis of
BOURDIEU's theory of distinction lies in the fact that the core sociological
concepts he identified operated largely on an unconscious level. Through an
analysis of friends' and colleagues' emotional experiences when shopping in
high-end versus low-end stores, LAYTON pointed to everyday issues that sustain
class conflict, in particular the connections between emotions and the
unconscious, conflictual internalizations of class relations that underpin well-
defended identities (p.40). [18]

FQS https://www.qualitative-research.net/



FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

In the following pages, we introduce five recent discussions, both theoretical and
empirical, based on qualitative, ethnographic methods and taking place within
feminist gender studies, cultural studies and cultural sociology in the UK, and
partly in the USA:

- Aredefined concept of class consciousness;

« social mobility as class journeys;

« development of a middle-class sociology;

« class configurations concerning forms of subjectivity;

+ healthism's scapegoating of disadvantaged people. [19]

3. A Redefined Concept of Class Consciousness

In traditional class sociology, "class consciousness" was used to denote the
political mobilization of the working class, typically manifested in the white male
industrial worker. However, this androcentric and economistic understanding of
class had been criticized from a feminist perspective (e.g., FRASER, 2013).
BETTIE (2003, p.199) pointed out that women from the working class have never
been portrayed as the idealized figure of romantic revolution in the same way as
working-class men. This is because a narrow quantitative definition of class
based on occupation typically placed women according to their husband's or
father's profession, effectively rendering women invisible as classed subjects (for
a Danish example, see SKIOTT-LARSEN, 2011, p.66). [20]

The British anthology "Class Matters: 'Working-Class' Women's Perspectives on
Class" (MAHONY & ZMROCZEK, 1997) was an attempt to address this issue.
The authors combined feminist post-structuralist reasoning with BOURDIEU's
conceptual framework. The common thread among the contributions in the
anthology was that they were authored by academic "class travelers," women
who have moved upward between class positions, and the authors explicitly or
implicitly drew on their subjective experiences of how class operates. Their
experiences shed light on how class serves as a driving force for social change
and as a source of deeper insights into how inequality is lived. WALSH stated in
her contribution: "As 'strangers' within, women from working-class backgrounds
have both a special place and a crucial role to play in changing academic
practices and purposes, and their relation to social change" (1997, p.153). [21]

Consequently, albeit unarticulated, a new meaning of class consciousness was
being brought to the fore and explored in this work. Under the heading "Beyond
Consciousness? The Psychic Landscape of Social Class," REAY (2005) argued
for this new ascription of the concept as she proposed a different approach to
class consciousness—one that, although often overlooked, influenced both
internal experiences and outward actions. She argued that class was experienced
on both conscious and unconscious levels. Her point was that beyond socio-
economic classifications and class behaviors, there existed a psychological
dimension of class that had largely gone unnoticed in academic discussions and
everyday understanding (p.912). [22]
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REAY suggested that it is fruitful to view class consciousness as a kind of
intuitive sense to enhance our understanding of how class operates and feels.
What is intriguing in the context of psychosocial research is that class
consciousness seems to take on different meanings depending on gender
identity. For example, as mentioned earlier, BETTIE (2003) indicated that
working-class men are often portrayed as romantic revolutionary heroes.
Similarly, LAMONT (2000) in her empirical studies showed that the concept of
"working class" has been a source of positive self-identification for (American and
French, both white and black) men. [23]

In contrast, MAHONY and ZMROCZEK in their "Class Matters" anthology (1997)
and SKEGGS (1997) in her longitudinal fieldwork among young white working-
class women demonstrated that class consciousness for women is more
intertwined with experiences of moral devaluation. SKEGGS explored this morally
judgmental perspective through the concept of respectability as a particularly
feminized class practice. Respectability, historically associated with the creation
of a distinct middle-class identity centered on the virtuous housewife figure and
set apart from the aristocracy and the proletariat, encompasses an
institutionalized and internalized evaluative gaze directed both outward and
inward. Consequently, class is lived, felt, and produced on a deeply intimate level
based on these judgments. Drawing on these insights, SKEGGS suggested that
class should be understood as a dialogical relationship between those who judge,
with judgments authorized by culture, and those who are being judged. [24]

As an example of this class consciousness based on class as a judge-judged
relationship, we would like to highlight the historian STEEDMAN's
autobiographical work "Landscape for a Good Woman: A Story of Two Lives"
(1986). In this book, STEEDMAN described her own and her mother's working-
class upbringing in 1950s London. The book begins with the following passage:

"Upstairs, a long time ago, she had cried, standing on the bare floorboards in the
front bedroom just after we moved to this house in Streatham Hill in 1951, my baby
sister in her carry cot. We both watched the dumpy retreating figure of the health
visitor through the curtainless windows. The woman had said: 'This house isn't fit for
a baby.' And then she stopped crying, my mother, got by, the phrase that picks up
after all difficulty (it says: 'it's like this; it shouldn't be like this; it's unfair; I'll manage’):
'Hard line, eh, Kay?' ... And 1? we will do everything and anything until the end of my
days to stop anyone ever talking to me like that woman talked to my mother. It is in
this place, this bare, curtainless bedroom that lies my secret and shameful defiance"

(p.2). [25]

Here STEEDMAN pointed out how class takes shape as a morally judgmental,
institutionalized gaze. She also showed how this gaze is ambivalently
internalized: Class consciousness manifests itself as a fear of moral devaluation,
being judged as not respectable. Additionally, she illustrated how the health
visitor's judgment of her mother became a significant driving force for the class
consciousness she described as a secret, shameful defiance. STEEDMAN's
focus on childhood, emotions, intimate spaces, and encounters with the state's
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representative, the health visitor, illustrates how class takes on a much more
intimate significance (see also REAY, 1998; WALKERDINE & LUCEY, 1989)
than the traditional concept of class consciousness, which is often associated
with (masculine) political mobilization. [26]

STEEDMAN further demonstrated how intuitive class consciousness functions as
both a catalyst for class mobility/escape and as indignation that she carried with
her in encounters with more privileged individuals. In her autobiographical work
she continued:

"l read a woman's book, meet such a woman at a party (a woman now, like me) and
think quite deliberately as we talk: we are divided: a hundred years ago, I'd have been
cleaning your shoes. | know this and you don't" (1986, p.2). [27]

These discussions about respectability as a feminized class consciousness can
be particularly interesting for the field of critical psychosocial studies focusing on
motherhood and family life. It can be argued that class and moral judgments are
closely linked to motherhood and health practices (AAMANN, 2017a) and that
respectability is reinforced by dominant ideas about how parents should take
responsibility to prevent specific health risks (e.g., obesity), thereby reinstating
class as a central marker among parents and when health professionals screen
for vulnerable families (see also AAMANN & DYBBROE, 2018; AAMANN &
ERLIK, 2023). [28]

However, it is essential to be cautious about adopting perspectives from the
1980s and 1990s for a post-welfare context in 2024. While social and health
authorities in contemporary post-welfare societies play a pivotal role in catalyzing
moral judgments about parenting practices, one may question whether "defiance"
and "indignation" are widespread responses to these class judgments in an era
where individualization and neoliberal forms of subjectivation legitimate welfare
retrenchments and function as markers of the middle class. [29]

4. Social Mobility as Class Journeys

It is primarily the journey from the working class to academia that is illuminated
and problematized as coming at a cost by qualitative class researchers. REAY
addressed this issue in an article titled "Surviving in Dangerous Places: Working-
Class Women, Women's Studies and Higher Education” (1998). She wrote that
higher education subtly, yet widely, works to undermine and diminish working-
class identities (p.12). Efforts to get young people from what is generally referred
to as "education-remote families" to complete higher education are, therefore,
simultaneously a class-converting endeavor. [30]

However, as REAY pointed out when she, as an "educated working-class
woman" (p.17)—a term developed in response to the assumption that when you
are an academic, you are a privileged middle-class person—drew on her own
experiences, it was not without costs. In addition to university life being filled with
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academic and personal setbacks, a sense of "homelessness" was also
experienced. This was addressed by HEY:

"... 'becoming' an (academic) somebody [...] is no easy job. On the contrary, ‘'joining
the club' is lived as grief—a gain that is constantly spun from the recognition and
experience of a loss of a previous home without the pleasure of feeling safe in the
new location" (2003, p.325). [31]

In this light, changing class is not problem-free. Or rather, can one belong to
multiple classes simultaneously? SELJESTAD wrote how his own class journey
involved both homelessness and a sense of dislocation, but it also provided him
with valuable insights (2010, p.38). He argued that his class journey provided a
foundation for challenging the status quo and questioning what seemed obvious,
self-evident, and commonly accepted. [32]

LAYTON (2004), herself a class traveler, found in her inquiry into emotions
connected to taste striking responses in relation to the journey from lower to
higher classes. She noticed that wives of men whose social trajectory took them
from white working class to highly paid professionals reported that their husbands
never went into discount stores. This also appeared to be true for those born into
the upper-middle class. But as she stated:

"... there are interesting emotional differences behind the similar behavior of these
two groups. In the store, both groups might feel the heebie jeebies, but it seems that
the emotional reactions of those who rose from lower class origins center on the fact
that it all feels painfully familiar, while those from upper class origins find such stores
simply alien. For both groups, entering the stores might reactivate all that they have
split off to attain what they have, and both groups' emotional responses suggest a
fear of contagion by contact with the lower classes. But whereas the heebie jeebies
among those born into the upper class seems to be something akin to revulsion, for
the group whose class status has risen these stores also evoke shame, even
humiliation" (p.41). [33]

LAYTON showed that what on the surface seemed to be similar reactions, upon
closer examination turned out to contain different feelings and to originate from
different class positions. The emotional "homelessness" resulting from being a
class traveler, and the potential advantages and disadvantages, call for more in-
depth psychosocial exploration and more precise theoretical consideration. [34]
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5. Middle-Class Hegemony and Its Methodological Implications

If class is institutionalized in the distribution of moral judgments by (social and
health) authorities and acquires early significance for those who are devalued as
a sense of shame, a fear of exposure, and potential indignation, researchers
must also ask: What significance does class have for those who are middle-
class? How does it feel when class constitutes an advantage rather than a
disadvantage, and what forms of class consciousness emerge? With
BOURDIEU's (2010 [1979]) concept of class, we think of the middle class as
covering a range of social positions, placed in the middle on the parameters of
economic and symbolic capital. [35]

As with the categories of "race" and "ethnicity," class is not only something
"others" have. Class also shapes subjectivity for the middle class, which has
attained the status of an unmarked norm, even though it may appear as a "non-
feeling." Therefore, there is a great need to develop "majority problematizing”
perspectives similar to more established queer, crip, and whiteness theories. As
WALKERDINE asked: "Do the endlessly repeated stories about The Working
Class tell us more about bourgeois fantasies of the Other than they do anything
about working-class subjectivity?" (1996, p.357) [36]

The middle classes in the West hold cultural hegemony. EHRENREICH (1989)
explained that the American professional middle class is uniquely influential in
defining what is considered important and shaping self-perceptions. This
pervasive influence complicates the task of writing about it and analyzing it as a
distinct class. The very omnipresence of the professional middle class makes it
challenging to discuss it as a separate entity, as its ideas and assumptions are
embedded in our everyday thinking. [37]

Important questions also arise about who the privileged middle class is and what
exactly constitutes their privileges. In Denmark, research into elites has been a
trend in the last decade (BACH, 2011; HOUMANN ELLERSGAARD, 2015).
These are relevant contributions to understanding Western class societies, but as
the elite's way of living and their cultural norms are not always in accordance with
middle-class hegemony, we believe that we need nuanced understandings of the
middle class and its configurations and psychosocial implications. [38]

However, this might be challenging. The strong middle-class consciousness
aligns perfectly with neoliberalism's individualization. If the national self-
understanding in the West rests on an idea of equality but is instead shaped as
middle-class hegemonies, there will be significant challenges in insisting on the
relevance of the class concept when deploying it in qualitative ethnographic
methodologies. [39]

During the fieldwork in AAMANN's PhD project, she encountered numerous
ethical dilemmas stemming from the fact that she insisted on studying differences
(2017a, pp.143-147); class was produced in the research encounters as
entitlement, embarrassment, and confusion, creating a series of awkward
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situations. The solution to the issue was to consider these ethical dilemmas as
part of the research project's problem, namely the questions that class inevitably
raises about moral worth, and to analyze them as part of the empirical data. In
this way, exploring the subjective and emotional dimensions of class requires a
methodological rethink. For instance, disharmony or even resistance in the
research encounters, which have traditionally been considered technical
difficulties to overcome, can instead be included as a fundamental condition of
knowledge production and thus incorporated as part of the empirical data
(AAMANN 2017b). This approach can create new insights into how middle-class
consciousness, hyper-individualism, and equality ideologies intertwine. [40]

This requires a break with the common assumption in ethnographic fieldwork that
research participants are "telling it like it is" (HOLLWAY & JEFFERSON, 2013,
p.2). Psychosocial research works with a concept of the subject as "defended,"
directing awareness to the intra- and intersubjective defenses, which will always
be in play in the research encounter. The understanding of the subject as
defended stems from the work of KLEIN, who was regarded as the founder of
object relations theory. Through observation and psychoanalysis of children,
KLEIN (1932, 1984) emphasized the early experiences of interplay with the
primary caregiver and how these form later interactions and emotional
development of the individual. She referred to two distinct positions, the paranoid-
schizoid position and the depressive position, as the fundamental ways of
handling emotions, such as anxiety, frustration, and anger, which threaten the
ego. She believed that infants were not able to see the world as a coherent whole
in the early phase, but perceived things as fragmented and could not recognize
the primary caregiver as a source of both positive and negative emotions.
Because of the infant's lack of understanding of time, it could not anticipate the
satisfaction of food when it felt frustrated by hunger. The infant polarized the
emotions: "negative" when hungry and sad, and "positive" when fed and
comforted. In its imagination, the infant singled out and projected negative
aspects of its experience, to isolate them from positive aspects. Thus, splitting
and projection become dominant defense mechanisms to avoid anxiety and pain.
This split between good and evil was characterized by KLEIN as the paranoid-
schizoid position (HOLLWAY & JEFFERSON, 2013, p.18). [41]

Gradually, and if its needs were fulfilled, the infant is able to recognize the
caregiver as a holistic object which could both satisfy and frustrate. KLEIN (1932)
believed that this development laid the foundation for the child to experience the
world in a more balanced and integrated way. She called this integration phase
the depressive position (HOLLWAY & JEFFERSON 2013, p.18). This position
can arouse painful feelings of guilt, worry, and sadness and give rise to a desire
to make up for and repair damage caused by previous hatred and aggression.
But it is a crucial position as it is a prerequisite for further growth. [42]

Although KLEIN's theory had its origins in observations of children, it was
believed to be relevant throughout life. When adults were faced with situations
that trigger significant frustration, the earliest defense mechanisms can be
activated again. Adults can react by a paranoid-schizoid position and split the
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"good" from the "evil," then ending in an either-or way of thinking. In other cases,
grown-ups may be able to respond from the depressive position, where
complexity and conflicting emotions are recognized and it is realized that the
"good" and the "evil" can co-exist in the same person or group (HOLLWAY &
JEFFERSON, 2013, p.18). [43]

Based on object relation theory, disharmony and resistance in the research
encounter will be interpreted as signs of the emotional content activated by the
research topics and questions. Importantly, both the researcher and the research
subjects are seen as defended, meaning that the emotional reaction of the
researcher is an important source of knowledge. As HOLLWAY and
JEFFERSON stated, emotional content can be traced both in actions and in
speech, which implies that a key aspect is the interpretation of reactions to the
research encounters, ways of talking, and investment in discourses (p.17). [44]

Seeing the researcher as a defended subject means that interpretation of
ethnographic data must not be done solely by the researcher but benefits from
group interpretation. Different alternative and experimental methods departing
from the idea of the defended subject have been developed in the tradition of
psychosocial studies, both to generate qualitative data and for interpretation. The
visual matrix has proved relevant in research dealing with content that is
emotionally challenging or difficult to talk about in a cognitive-rational way
(LIVENG et al., 2017). The visual matrix is a psychoanalytically informed group-
based method, aiming at creating nuanced, complex, and elaborated images of
aspects of modern life which are usually suppressed, tabued, invisible, or
abjected in cultural representations (FROGGETT, MANLEY & ROY, 2015).
Following an introductory stimulus, participants visualize, imagine, and make
associations with the theme in focus. A collectively created "collage" is generated,
formed by the individual contributions and reflecting the emotions, fantasies, and
reflections of the participants. Facilitators, usually the researchers, address
unease in the group through their own contributions. Experiences of the visual
matrix are reflected on and interpreted, first with the group of participants, and
later, when transcribed, by a group of researchers. [45]

Further, the biographical narrative interpretive method (WENGRAF, 2001) can be
relevant in relation to research into class. This is a psychosocial method
containing an interview technique aiming to elicit the participants' uninterrupted
stories, thus capturing their way of giving meaning to their personal and social
worlds. The method has been used in studies of emotionally difficult topics, such
as the experiences of health care staff taking care of older people who later die
(ADLAND, GRIPSRUD, LAVIK & RAMVI, 2022). [46]

Group-based in-depth hermeneutic interpretation (GRIPSRUD, MELLON &
RAMVI, 2018; HOLLWAY & VOLMERG, 2010) goes beyond the idea of the tell-it-
like-it-is subject. The method has its origins in the cultural psychoanalytic
approach of the sociologist and psychoanalyst LORENZER (1986). Partly by
employing the concept of scenes, the method provides a framework for
psychosocial text analysis and emphasizes the inclusion of multiple perspectives
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through group analysis (HOLLWAY & JEFFERSON, 2013). The approach
contains three intertwined steps, first a descriptive analysis (what is being said),
secondly a stylistic analysis (how it is being said), and finally an interpretation of
meaning (why it is expressed in that particular way). [47]

The methodologies described here are examples of approaches which potentially
can "break through" middle-class hegemonies and open insights into
complexities, privilegies, and emotional challenges inherent in middle-class ways
of living, as well as experiencing, feeling, and understanding life in neoliberal
Western societies. However, the biographical narrative interpretive method must
be reflected on regarding its potential class bias as a method depending on the
ability of the participant to engage in verbal representation. This might call for the
development of methods based on other ways of assessing subjectivity, such as
photo-voice (ZURBA, TENNENT & WOODGATE, 2017). [48]

6. Class Configurations and Forms of Subjectivation

Across Western societies and social spheres, there is pervasive pressure on the
individual to exhibit a kind of "extraordinary subjectivity" (SKEGGS, 2005, p.973).
This "psychologization" and "governmentalization" of human existence (ROSE,
1990; WALKERDINE, 2003) can be seen as a consequence of what is often
characterized as neoliberalism, defined here as follows: "Neo-liberalism is not
confined to what is traditionally understood as the political sphere, but it is a new
societal logic suffusing our bodies and minds" (DAHL, 2012, p.284). Under
neoliberalism, a "logic of capital" (SKEGGS, 2014) is established, creating a
subject of value (TURKEN, NAFSTAD, BLAKAR & ROEN, 2015, p.34) that is
constantly preoccupied with "self-realization" through measures like "personal
development" to enhance their symbolic value. [49]

The problem lies in the fact that not everyone can assume this value-
accumulating subject position, as societal divisions based on class, race, gender,
or sexuality create both limitations and potential advantages, as noted by
SKEGGS (2004, p.75). In other words, not everyone has the opportunity to
transform his/her culture into self-realization through personal development. For
instance, white working-class women are often compelled to perform their gender
and class in a naturalized manner, which fixes them in a particular time and place
without the possibility of accumulating value:

"... they cannot utilize their culture in self-making in the same way, one that can be
converted into other forms of capital ... the working classes cannot capitalize on their
culture because it has already been devalued as that which is not optimizable" (p.78).
[50]

The key point here is that this appears to be fundamental as to how the middle
class defines itself: A self that performs, particularly through body stylization,
where appearance, presentation, and impression management are crucial for
belonging and shaping the identity of the middle classes (p.47). In other words,
not everyone has access to "self-realization" and the ability to present

FQS https://lwww.qualitative-research.net/



FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

himself/herself as valuable subjects. Access to the cultural and capital forms
necessary to "create" oneself as having value has become central to how
privileged middle classes are constituted (see also AAMANN, 2015). [51]

These new forms of class distinctions regarding subjectivity, and the inequity
arising from them, are sparsely discussed and explored in social research, with
even less attention given to their psychosocial implications (although see
AAMANN, 2020). For the middle class, we lack insights into what new forms of
pretentiousness this self-optimization regime produces and how the fear of not
being able to perform or of losing status is experienced and managed in everyday
life. For the lower classes, we lack insights into how class is lived when one is
excluded from symbolic struggles because one's culture and subjectivity are de
facto assigned lesser value. [52]

7. Healthism's Scapegoating of Disadvantaged People

Several scholars contend that health has evolved into an ideology (CRAWFORD,
1980; LUPTON, 1995). CRAWFORD (1980, p.368) defined this health ideology
as a preoccupation with personal health as the central focus for the achievement
of well-being. From this perspective, individualized responsibility for health served
as a model and a prototype for a neoliberal restructuring of Western societies
(CRAWFORD, 2006). [53]

Neoliberalism emphasizes the individual's freedom to choose. It is, however, well
argued that governmentality also operates precisely through the notion of
"freedom" (ROSE, 1999). BROWN (2005, p.44) aptly noted that neoliberal
subjects are managed through this freedom, as neoliberalism moralizes its
consequences. Therefore, morality becomes the focal point, while displaying
responsibility (FINCH, 2007) is central to achieving moral value. Neoliberalism,
therefore, functions not only through self-monitoring and evaluation but also
through the imperative to display oneself and, simultaneously, face moral
assessment. Consistent with this view is a growing expectation for individuals to
publicly validate themselves as good and deserving subjects (SKEGGS, 2011,
p.496). In this perspective, neoliberalism reinforces appraisals of moral value
(see also LAMONT, 2012) and imperatives to display it—discursively and
habitually. [54]

Risk prevention assumes a critical role, given the moralizing nature of risk-related
issues (HUNT, 2003) and their normalizing function, as labeling something as a
risk necessitates specific actions, compelling individuals into self-regulation
aligned with expectations of making "the right choices”" (MONTELIUS &
NYGREN, 2014, p.434). In this perspective, practices related to health promotion,
such as optimizing health and preventing risks, can be viewed as a performance
of morals embedded in ideology and regulation (p.435; see also AAMANN &
LIVENG, 2016). [55]

We argue that this "regime" of judgments in relation to risk-minimizing practices
appears to reinforce moral class differentiations. SKEGGS and LOVEDAY (2012,
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p.473) further noted an increased emphasis on the intensification and
legitimization of class distinctions through their forms of expression and
maintenance. There is a pressing need for a more comprehensive understanding
of this field; our contention is that this "arena of judgments" (RICH & EVANS,
2009, p.163) around health and risk operates and is reinvigorated through class-
based moral judgments. Viewed in this way, neoliberal governmentality operates
through a form of stigma that is based on moral judgments closely related to
class: By scapegoating the "irresponsible" lower-class individuals, processes of
othering create a distinction that reinforces the position of the responsible,
respectable, and morally valued middle classes. [56]

In AAMANN's prior research, she explored how this affects mothers differently,
giving rise to emotions such as a sense of superiority, entittlement, and a natural
inclination to make moral distinctions in middle-class mothers. Conversely,
mothers with less symbolic and economic capital more commonly experienced
emotions like resentment, distress, shame, and anxiety (AAMANN, 2020).
Research into equity in health could gain from a more thorough investigation into
the psychosocial implications of the ideological convergence between class and
healthism, not only in terms of motherhood but also how it affects for instance
children, young adults, men, or elderly people. [57]

8. Discussion and Conclusion: Resisting the Individualization of
Structural Social Inequality

FRASER (2013, p.211) pointed out that the critiques in second-wave feminism
have involved the three areas of economic, cultural, and political injustice. Her
concern was that these critiques have become separated and detached from the
critique of capitalism. As a result, she raised the question of whether feminist
criticism had become integrated into the broader transformation of capitalism,
which has exploited feminist criticism. [58]

In view of this argument, we believe that the concept of class holds a potential for
emphasizing psychosocial research as a critical perspective that also directs its
attention toward capitalism as a governing system and the lived, experienced,
and felt consequences of the class societies that are a consequence of
capitalism. However, there are several challenges associated with adopting
concepts developed in different countries with different societal structures.
Cultural variations, economic disparities and wealth distribution, and value politics
differ across countries. Some societies may not view themselves as class-based,
which inevitably affects the conceptualization of class in those contexts. This
raises questions about the relevance and applicability of class-related
terminology, such as who should be included within class categories, the
boundaries between classes, and whether it is more accurate to discuss the
concept of a single middle class or several middle classes. Addressing these
questions poses methodological and ethical challenges (AAMANN, 2017b).
Importantly, these challenges are of an analytical nature. A qualitative
psychosocial class analysis should, instead of relying on pre-established
classifications, examine the class relations present in the given material. [59]
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The focal point of a qualitative, ethnographic psychosocial class analysis is to
demonstrate how class is lived, experienced, felt, and produced, and acquires
different meanings for different people in interaction with other categories, such
as gender and ethnicity. Class theory should be able to accommodate how new
forms of value establish themselves and affect social divisions within a society in
interaction with other social categories. A central goal for the further development
of a critical psychosocial class perspective should be to explore and cultivate
revised methodological approaches and theoretical understandings of class that
capture the novel, more nuanced ways in which class configures itself today
compared to the past. In this regard, we have proposed five discussions that we
believe would be fruitful within the context of critical psychosocial research: A
redefined concept of class consciousness; social mobility as class journeys;
development of a middle-class sociology; class configurations concerning forms
of subjectivity; and healthism's scapegoating of disadvantaged people. [60]

The problem is that it can be exceedingly difficult to grasp the concept of class.
Nevertheless, we believe this is a challenge we as researchers must embrace.
Discarding the concept does not eliminate the social inequality generated in
neoliberal societies, which is currently accelerating. On the contrary, it has the
consequence that we lose an essential platform for critical and potentially
emancipatory analyses of society and contemporary issues. The concern is that
without a critical framework to address social inequality, it may continue to be
individualized and appear as a result of the "personality” of specific individuals
and their failure to make the "right" choices. From there, it is not a quantum leap
for increased social inequality to become a legitimate and perhaps even a "just"
development in society. If we want to stop the "stigma machine" as described by
TYLER (2020), a psychosocial class analysis is a fruitful starting point. [61]

References

Aamann, Iben Charlotte (2015). Class, mothering and the values of food. Women and Gender
Research, 3-4, 20-33, https://doi.org/10.7146/kkf.v24i3-4.97060 [Accessed: November 13, 2024].

Aamann, Iben Charlotte (2017a). Kampen for det sociale renommé: Foraeldre og forebyggelse i et
klasseperspektiv [The struggle for social reputation: parents and prevention from a class
perspective]. PhD dissertation, society & health, Roskilde University, Denmark,
https://forskning.ruc.dk/da/publications/kampen-for-det-sociale-renomm%C3%A9-for
%C3%A6Idreskab-og-forebyggelse-i-et- [Accessed: November 13, 2024].

Aamann, Iben Charlotte (2017b). "Oh! Iben's here now, so we better behave properly"— the
production of class as morality in research encounters. Forum Qualitative Sozialforschung / Forum:
Qualitative Social Research, 18(3), Art. 7, https://doi.org/10.17169/fqs-18.3.2752 [Accessed:
November 13, 2024].

Aamann, Iben Charlotte (2020). Neoliberalism, healthism and moral judgements: A psychosocial
approach to class. Journal of Psychosocial Studies, 13(3), 319-332.

https://rucforsk.ruc.dk/ws/files/73909197/Sider_fra_JPSS_D_20_00047_R1.pdf [Accessed:
November 13, 2024].

Aamann, Iben Charlotte & Dybbroe, Betina (2018). "So under 'cause for concern’, I'll write that ..."
Class, parenting and risk prevention in public health practices in schools: a question of moral
value?. Health, Risk & Society, 20(5-6), 259-275.

Aamann, Iben Charlotte & Erlik, Mikala (2023). "Am | that bad?" Middle-class moralism and weight
stigma towards parents of children with higher weight. Children & Society, 27(6), 1737-1753,
https://doi.org/10.1111/chs0.12779 [Accessed: November 13, 2024]

FQS https://lwww.qualitative-research.net/


https://doi.org/10.1111/chso.12779
https://rucforsk.ruc.dk/ws/files/73909197/Sider_fra_JPSS_D_20_00047_R1.pdf
https://doi.org/10.17169/fqs-18.3.2752
https://forskning.ruc.dk/da/publications/kampen-for-det-sociale-renomm%C3%A9-for%C3%A6ldreskab-og-forebyggelse-i-et-
https://forskning.ruc.dk/da/publications/kampen-for-det-sociale-renomm%C3%A9-for%C3%A6ldreskab-og-forebyggelse-i-et-
https://doi.org/10.7146/kkf.v24i3-4.97060

FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

Aamann, Iben Charlotte & Liveng, Anne. (2016). "Hun venter pa, at det kommer": klasse mellem
linjerne i dokumenter om tidlig opsporing af overveegt ["She's waiting for it to come™: Class between
the lines in documents on early detection of overweight]. In Sine Lehn, Anne Liveng, Betina
Dybbroe, Mari Holen, Nicole Thualagant, Kevin Mogensen & Birgitta Nordenhof Larsen (Eds.),
Ulighed i sundhed: Nye humanistiske og samfundsvidenskabelige perspektiver [Inequity in health:
New perspectives from the humanities and social sciences] (pp. 97-120). Frederiksberg:
Frydenlund Academic.Adland, Anne Kristine; Gripsrud, Birgitta Haga; Lavik, Marta Hgyland &
Ramvi, Ellen (2022). "They stay with you": Nursing home staff's emotional experiences of being in a
close relationship with a resident in long-term care who died. Journal of Holistic Nursing, 40(2),
108-122, https://doi.org/10.1177/08980101211017766 [Accessed: October 25, 2024].

Bach, Dil (2011). Overskudsfamilier — om opdragelse, forbundethed og graensesaetning blandt
velstdende familier i Danmark [Surplus families—On parenting, connectedness, and boundary
setting among wealthy families in Denmark]. PhD dissertation, pedagogy, Aarhus University,
Denmark.

Bettie, Julie (2003). Women without class: Girls, race and identity. Berkeley, CA: University of
California Press.

Bourdieu, Pierre (1990 [1980]). The logic of practice. Stanford, CA: Stanford University Press.

Bourdieu, Pierre (2010 [1979]). Distinction: A social critique of the judgement of taste. Cambridge,
MA: Harvard University Press.

Bourdieu, Pierre; Accardo, Alain; Balazs, Gabrielle; Beaud, Stéhane; Bonvin, Francios; Bourdieu,
Emanuel; Bourgois, Philippe; Broccolichi, Sylvain; Champagne, Patrick; Christin, Rosine; Faguer,
Jean-Pierre; Garcia, Sandrine; Lenoir, Remi; Ceuvrard, Francoise; Pialoux, Michel; Pinto, Louis;
Podalydés, Denis; Sayad, Abdelmalek; Soulié, Charles & Wacquant, Loic (1999 [1993]). The
weight of the world: social suffering in contemporary society. Cambridge, MA: Polity Press.

Brown, Wendy (2005). Edgework: Critical essays on knowledge and politics. Princeton, NJ:
Princeton University Press.

Crawford, Robert (1980). Healthism and the medicalization of everyday life. International Journal of
Health Services, 10(3), 365-388.

Crawford, Robert (2006). Health as a meaningful social practice. Health, 10(4), 401-420.

Dahl, Hanne Marlene (2012). Neo-liberalism Meets the Nordic Welfare State—Gaps and Silences.
NORA—Nordic Journal of Feminist and Gender Research, 20(4), 283-288.

During, Simon (1999). The cultural studies reader. London: Routledge.

Ehrenreich, Barbara (1989). Fear of falling: The inner life of the middle class. New York, NY:
Pantheon Books.

Elias, Norbert (2000 [1939]). The civilizing process: Sociogenetic and psychogenetic investigations.
Oxford: Blackwell.Finch, Janet (2007). Displaying families. Sociology, 41(1), 65-81.Finch, Lynette
(1993). The classing gaze: Sexuality, class and surveillance. St. Leonards, NSW: Allen & Unwin.

Fraser, Nancy (2013). Fortunes of feminism: From state-managed capitalism to neoliberal crisis.
London: Verso.

Froggett, Lynn; Manley, Julian & Roy, Alistar Neil (2015). The visual matrix method: Imagery and
affect in a group-based research setting. Forum Qualitative Sozialforschung / Forum: Qualitative
Social Research, 16(3), Art. 6, _https://doi.org/10.17169/fgs-16.3.2308 [Accessed: November 19,
2024].

Geiger, Theodor (1939). Sociologi [Sociology]. Copenhagen: Nyt Nordisk Forlag Arnold Busck.

Gripsrud, Birgitta Haga; Mellon, Karsten & Ramvi, Ellen (2018). Depth-hermeneutics: A
psychosocial approach to facilitate teachers' reflective practice?. Reflective Practice, 19(5), 638-
652. https://doi.org/10.1080/14623943.2018.1538955 [Accessed: November 19, 2024].

Hey, Valery (2003). Joining the club? Academia and working-class femininities. Gender and
Education, 15(3), 319-335.

Hollway, Wendy (2004). Editorial. International Journal of Critical Psychology, 10,
https://oro.open.ac.uk/8258/1/Holway_crit_psych.pdf [Accessed: November 13, 2024].

Hollway, Wendy & Froggett, Lynn (2012). Researching in-between subjective experience and
reality. Forum Qualitative Sozialforschung / Forum: Qualitative Social Research, 13(3), Art. 13
https://doi.org/10.17169/fgqs-13.3.1899 [Accessed: November 21, 2024].

FQS https://lwww.qualitative-research.net/


https://doi.org/10.17169/fqs-13.3.1899
https://oro.open.ac.uk/8258/1/Holway_crit_psych.pdf
https://doi.org/10.1080/14623943.2018.1538955
file:///C:/FQS-Schlund/fqs-texte/1-25/FQS-Schlund/fqs-texte/0-Pub/ https://doi.org/10.17169/fqs-16.3.2308
https://doi.org/10.1177/08980101211017766

FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

Hollway, Wendy & Jefferson, Tony (2013). Doing qualitative research differently: A psycho-social
approach (2nd ed.). London: Sage.

Hollway, Wendy & Volmerg, Birgit (2010). Interpretation group method in the Dubrovnik tradition.
Dubrovnik: International Research Group for Psycho-Societal Analysis,
https://oro.open.ac.uk/34374/2/DubrintGpMethodJune2010WH%26BV.pdf [Accessed: November
19, 2024].

Houmann Ellersgaard, Christoph (2015). Elites in Denmark—Power elites and ruling classes in a
welfare state. PhD dissertation, sociology, University of Copenhagen, Denmark.

Hunt, Alan (2003). Risk and moralization in everyday life. In Richard V. Ericson & Aaron Doyle
(Eds.), Risk and morality (pp.165-192). Toronto: University of Toronto Press.

Klein, Melanie (1932). The psychoanalysis of children (The International Psycho-Analytical Library,

No. 22). London: Hogarth, https://web.english.upenn.edu/~cavitch/pdf-
library/Klein_Psychoanalysis_of Children.pdf [Accessed: November 19, 2024].

Klein, Melanie (1984). Love, guilt and reparation and other works 1921-1945 (The writings of
Melanie Klein, Vol. 1). New York, NY: The Free Press.

Lamont, Michele (2000). The dignity of working men: Morality and the boundaries of race, class,
and immigration. New York, NY: Harvard University Press.

Lamont, Michele (2012). Toward a comparative sociology of valuation and evaluation. Annual
Review of Sociology, 38(1), 201-221.

Lawler, Steph (2005). Introduction: Class, culture and identity. Sociology, 39(5), 797-806.

Layton, Lynne (2004). That place gives me the heebie jeebies. The International Journal of Critical
Psychology, 10, 36-50.

Liveng, Anne; Ramvi, Ellen; Froggett, Lynn; Manley, Julian; Hollway, Wendy; Lading, Ase Hagsbro
& Gripsrud, Birgitta Haga (2017). Imagining transitions in old age through the visual matrix method:
Thinking about what is hard to bear. Journal of Social Work Practice, 31(2), 155-170.
https://doi.org/10.1080/02650533.2017.1305342 [Accessed: November 19, 2024].

Lorenzer, Alfred (1986) Tiefenhermeneutische Kulturanalyse. In Alfred Lorenzer (Ed.), Kultur-
Analysen: Psychoanalytische Studien zur Kultur (pp.11-98). Frankfurt/M.: Fischer.

Lupton, Deborah (1995). The imperative of health: Public health and the regulated body. London:
Sage.

Mahony, Pat & Zmroczek, Christine (1997). Class matters: "Working-class" women's perspectives
on social class. London: Taylor & Francis.

Marmot, Michael; Allen, Jessica; Boyce, Tammy; Goldblatt, Peter & Morrison, Joana (2020). Health
equity in England: The Marmot review 10 years on. London: Institute of Health Equity.

McLaren, Peter (2005). Critical pedagogy and class struggle in the age of neoliberal globalization:
Notes from history's underside. The International Journal of Inclusive Democracy, 2(1), 1-24.

Montelius, Elin & Nygren, Katarina Giritli (2014). Doing risk, doing difference: Towards an
understanding of the intersections of risk, morality and taste. Health, Risk & Society, 16(5), 431-
443.

Pakulski, Jan & Waters, Malcolm (1995). The death of class. London: Sage.

Pakulski, Jan (2005). Foundations of a post-class analysis. In Erik Olin Wright (Ed.), Approaches to
class analysis (pp.152-179). Cambridge: Cambridge University Press.

Piketty, Thomas (2014). Capital in the twenty-first century. Cambridge, MA: Harvard University
Press.

Reay, Diane (1998). Surviving in dangerous places: Working-class women, women's studies and
higher education. Women's Studies International Forum, 21(1), 11-19.

Reay, Diane (2005). Beyond consciousness? The psychic landscape of social class. Sociology,
39(5), 911-928.

Rich, Emma & Evans, John (2009). Performative health in schools. In Jan Wright & Valrie Harwood
(Eds.), Biopolitics and the "obesity epidemic": Governing bodies (pp.157-171). London: Routledge.

Rose, Nikolas (1990). Governing the soul: The shaping of the private self. London: Routledge.

Rose, Nikolas (1999). Powers of freedom: Reframing political thought. Cambridge: Cambridge
University Press.

FQS https://www.qualitative-research.net/


https://doi.org/10.1080/02650533.2017.1305342
https://web.english.upenn.edu/~cavitch/pdf-library/Klein_Psychoanalysis_of_Children.pdf
https://web.english.upenn.edu/~cavitch/pdf-library/Klein_Psychoanalysis_of_Children.pdf
https://oro.open.ac.uk/34374/2/DubrIntGpMethodJune2010WH%26BV.pdf

FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

Seljestad, Lars Ove (2010). | begynnelsen var klassareisa [In the beginning was the class journey].
In Kenneth Dahlgren & Jarn Ljunggren (Eds.), Klassebilder — Ulikhet og sosial mobilitet i Norge
(Class images—Inequality and social mobility in Norway) (pp.28-40). Oslo: Universitetsforlaget.

Skeggs, Beverley (1997). Formations of class and gender: Becoming respectable. London: Sage.
Skeggs, Beverley (2004). Class, self, culture. London: Routledge.

Skeggs, Beverley (2005). The making of class and gender through visualizing moral subject
formation. Sociology, 39(5), 965-982.

Skeggs, Beverley (2011). Imagining personhood differently: Person value and autonomist working-
class value practices. The Sociological Review, 59(3), 496-513.

Skeggs, Beverley (2014). Values beyond value? Is anything beyond the logic of capital?. The
British Journal of Sociology, 65(1), 1-20.

Skeggs, Beverley & Loveday, Vik (2012). Struggles for value: value practices, injustice, judgment,
affect and the idea of class. The British Journal of Sociology, 63(3), 472-490.

Skjett-Larsen, Jakob (2011). Ulighedens symbolske graenser: kultur og moral som klassemarkarer
[The symbolic boundaries of inequality: culture and morality as class markers]. Praktiske Grunde,
5(2-3), 63-76.

Steedman, Carolyn (1986). Landscape for a good woman: A story of two lives. London: Virago.

Turken, Salman; Nafstad, Hilde Eileen; Blakar, Rolv Mikkel & Roen, Katrina (2015). Making sense
of neoliberal subjectivity: A discourse analysis of media language on self-development.
Globalizations, 13(1), 32-46.

Tyler, Imogen (2015). Classificatory struggles: class, culture and inequality in neoliberal times. The
Sociological Review, 63(2), 493-511.

Tyler, Imogen (2020). Stigma. The machinery of inequality. London: Zed Books Ltd.

Walkerdine, Valerie (1996). Editorial introduction: Subjectivity and social class: New directions for
feminist psychology. Feminism & Psychology, 6(3), 355-360,
https://doi.org/10.1177/0959353596063001 [Accessed: November 13, 2024].

Walkerdine, Valerie (2003). Reclassifying upward mobility: Femininity and the neo-liberal subject.
Gender and Education, 15(3), 237-248.

Walkerdine, Valerie & Lucey, Helen (1989). Democracy in the kitchen: Regulating mothers and
socialising daughters. London: Virago.

Walsh, Val (1997). Interpreting class: Auto/biographical imaginations and social change. In Pat
Mahony & Christine Zmoroczek (Eds.), Class matters: "Working-class" women's perspectives on
social class (pp.152-174). Bristol: Taylor & Francis.

Wengraf, Tom (2001). Qualitative research interviewing. Biographic narrative and semi-structured
methods. London: Sage.

Williams, Raymond (1958). Culture and society. London: Chatto & Windus Ltd.
Woodward, Kath (2015). Psychosocial studies. An introduction. London: Routledge.

Zurba, Melanie; Tennent, Pauline & Woodgate, Roberta Lynn (2017). Worth a thousand words?
Advantages, challenges and opportunities in working with photovoice as a qualitative research
method with youth and their families. Forum Qualitative Sozialforschung / Forum: Qualitative Social
Research, 18(1), Art. 2, https://doi.org/10.17169/fqs-18.1.2659 [Accessed: November 19, 2024].

FQS https://www.qualitative-research.net/


https://doi.org/10.17169/fqs-18.1.2659
https://doi.org/10.1177/0959353596063001

FQS 26(1), Art. 5, Iben Charlotte Aamann & Anne Liveng: Applying a Psychosocial Framework to Explore Class
as Lived, Experienced, and Felt. Suggestions for an Updated Conceptualization of Class and Social Position

Authors

Iben Charlotte AAMANN is a senior researcher at  Contact:
the Innovation and Research Centre for
Multimorbidity at Slagelse Hospital, Region
Zealand and at Roskilde University, Denmark. In Innovation and Research Centre for
her research, she focuses on unequal access to Multimorbidity

healthcare in Western post-welfare societies. Iben Faelledvej 2F, 4200 Slagelse, Denmark
is particularly interested in patient- and citizen o

perspectives and how social class emerges in the E-mail: ica@ruc.dk

Iben Charlotte Aamann

interactions between patients and healthcare URL.: https://pure- .
professionals. Methodologically, she works ortal.regsj.dk/da/persons/iben-charlotte-
qualitatively, employing various forms of aamann

collaborative approaches.

Anne LIVENG is an associate professor at Contact:
Roskilde University, Denmark. In her research,
she focuses on inequity in health, aging, care work
and education in the care sector. Anne is Roskilde University

especially interested in the contemporary crisis of Department of People and Technology
care as a symptom of accelerating societies and in 4000 Roskilde, Denmark

the consequences for relatives and low-educated

Anne Liveng

female care workers. She applies qualitative E-mail: aliveng@ruc.dk

methodologies and is inspired by psychosocial URL: . .
and critical theory. https://forskning.ruc.dk/da/persons/aliven
Citation

Aamann, Iben Charlotte & Liveng, Anne (2025). Applying a psychosocial framework to explore
class as lived, experienced, and felt. Suggestions for an updated conceptualization of class and
social position [61 paragraphs]. Forum Qualitative Sozialforschung / Forum: Qualitative Social
Research, 26(1), Art. 5, https://doi.org/10.17169/fqs-26.1.4214.

FQS https://www.qualitative-research.net/


https://doi.org/10.17169/fqs-26.1.4214
https://forskning.ruc.dk/da/persons/aliveng
https://forskning.ruc.dk/da/persons/aliveng
https://pure-portal.regsj.dk/da/persons/iben-charlotte-aamann
https://pure-portal.regsj.dk/da/persons/iben-charlotte-aamann
https://pure-portal.regsj.dk/da/persons/iben-charlotte-aamann
mailto:ica@ruc.dk

